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This handbook is designed for the use of our prcispeteacher education students as a
guide toward professional development. Howeveacher education students are
reminded that becoming a teacher is a personabmegility and thus each student is
responsible for monitoring the policies heraimd meeting all requirements.




DESCRIPTION

OF

TEACHER EDUCATION

AT

WILLIAM JEWELL COLLEGE

Great Thinking Produces Intentional Teachers:
Empowering with education to create a more compassite and just world.



William Jewell College Department of Education - Inroduction

Teacher Education Programs at William Jewell Ca@lage housed in the Department of
Education (DOE). The DOE works with other Arts a&dences Departments in the
College to provide breadth and depth of content pedagogical knowledge in our
teacher education programs. The mission of ouchtaeducation programs is to
producententional teacherswho

are able to research, analyze and synthesize rdemniation/points of view and

practice and acquire new skills and

are able to use that knowledge and those skilisach and

to reflect on and improve their own practice fag tfenefit of K-12 students.
DOE faculty have developed and continuously monteacher education curricula
designed to accomplish our mission. If changesnaesled to respond to new research
findings in the field or to meet the changing deawf public schooling, Education
faculty develop those changes thoughtfully in cdtasion with the WJC Teacher
Education Committee and other colleagues. Onceeldpgd, changes to teacher
education curricula are discussed with the DeathefFaculty/Provost then sent to the
faculty curriculum committee and ultimately thelMIJC faculty for adoption.

The nature of teacher education as preparatiorafprofession makes the process of
curriculum development complex. Therefore spediiculty roles have been defined
within the Department of Education. Faculty plagde roles to distribute work load but
also to create experts who can provide specialzeekific information and assistance to
teacher education students. Students who needtass with the following topics
should consult with the designated DOE faculty menduring 2006-2007:

Chair, Certification Officer & Secondary Advisor Donna Gardner, ext. 5494
Elementary Advisor, & Elementary Placement Jeanine Haistings, ext. 5497
Care Team Coordinator Jeanine Haistingg, 8497

Secondary Advisor, Secondary Placement Coordinator Steven Harris, ext. 5499

Teacher Work Sample Coordinator Steven Harris, ext. 849
British Teacher Education Program Cynthia Green, ext. 549
Career Guidance Coordinator & Secondary Advisor Cynthia Green, ext. 5495
Elementary Advisor, KDP/ASCD Sponsor Alison Wenhart, ext. 5496
Undergraduate Research Coordinator Alison Wenhart, ext. 5496

Continuing Education Advisors (Evening) Steve Seflsr or Helen Whitely, ext. 5390
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Statement of Philosophy
As the Education Department in a Christian Libéwds College, we guide our students’
intellectual, emotional, ethical, and social depeh@nt by implementing our,
CORE TEACHING BELIEFS — for ourselves, our students and thH&il2 students:

High expectations drive achievement.

Each individual possesses unique talents that beudeveloped.

Teaching is a profession that demands specific kedhye, skills and dispositions.

Learning is an active, life-long process.

Instruction must be student-centered, challengimjteed to assessment.

Assessment must be used to improve instructiorfastdr individual growth.

Teachers must advance equity and justice.
Wlth these beliefs as a foundation the Departméiitdncation faculty, in collaboration
with our colleagues in the other liberal arts ao@rsces departments, have built teacher
education programs at William Jewell College theéksto assist the student in the
development of the personal characteristics fopamsible citizenship, a Christian life
style, and effective professional teaching compmten Our conceptual framework
supports this goal by trying to develop intentiotegchers who are reflective about their
practice.

Responsible citizenship involves becoming competenthe use of written and oral

communication, critical thinking, and inter-persbrekills; understanding universal

social, political and economic problems; gaining appreciation of science and
mathematics and their technological applicatioadyimg one's historical, literary, artistic

and musical heritages as they relate to the premauhtfuture; and obtaining self and
societal awareness of the necessity for maintailiieigng, effective personal health and
recreational habits. Our teacher education prograffier development of these attributes
through the William Jewell College General Educatiegree requirements.

The development of a Christian life style is enleghby the availability of opportunities
on campus (1) to experience the full dimension<Lhfistian faith through teaching,
worship, and daily life; (2) to maintain an operse$ mind and spirit in understanding
and applying Christian faith; (3) to exercise Ctaus intellectual and moral values; and
(4) to have maximum responsibility for one's bebawn order that values may be
internalized rather than be dependent upon exteutes.

Professional teaching competence develops as anéres the knowledge, skills and
dispositions possessed by intentional teachers,exadenced by educational and
psychological research. Intentional teachers pestes dispositions of self-discipline,
self-confidence, personal achievement, personpbresbility/integrity, creativity/love of
learning, flexibility, resilience, and genuine cent for others. Intentional teachers
know how to acquire information about individualpdubackground, prior knowledge,
developmental levels and needs and how to utilizé information to plan instruction
that benefits each child. Intentional teacher® ddave breadth and depth of content
knowledge and understand how and when to impleraerdriety of teaching methods
appropriate to the grades/subjects that they tedbley also possess a global perspective,
understand cultural differences and know how tdizeti knowledge about cultural
differences to plan effective, equitable instructithat empowers individual students.
Intentional teachers are reflective practitionersamng they possess critical thinking
skills and can design thoughtful instruction anenthreflect on their own teaching
practice to continuously improve that practice ammtease the academic achievement of
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their students. Other skills intentional teacheossgss include strong inter-personal
skills (the ability to relate well to others), teatal skills to utilize a variety of computer
and media technology in the classroom effectivahg organizational skills to facilitate
multiple tasks effectively and efficiently. Wilha Jewell College teacher education
programs are designed to provide learning (courdéwand field experiences to foster
development of this knowledge and these skillsdiagositions.

CONCEPTUAL FRAMEWORK
Great Thinking Produces Intentional Teachers:
Empowering with education to create a more compassite and just world.

Department of Education — Teacher Education Mission

The mission of the Department of Education is twdpce intentional, professional
teachers who:
Possess strong content knowledge and the abilityrantination to continue to
acquire knowledge
are effective at producing student achievement and
actively value human diversity and
are technologically proficient and
are able to research, analyze, synthesize andaggalew information/points of
view/instructional practices, and
practice and acquire new skills, and
are able to use that knowledge and those skilisatoh effectively and
to engage in reasoned teaching practice: to teflecand improve their own
practice and the schooling system, for the beonéft-12 students.

These departmental goals are consistent with thleg&ds goals for students:
- to be prepared to live and work responsibly inabgl environment under God;
to have identified and begun to develop their ifdiial talents;
to set goals and act purposefully in pursuit ofrtpersonal, educational and
professional objectives;
to understand the connection between the libetalaard professional interests;
and to develop the skills to create and learn ieddpntly as life-long learners.

These departmental goals are also consistent atiCollege goals to foster an
atmosphere:
that challenges all students to develop their lietéhal skills at a high level;
that values intellectual freedom, cultural vital#gd the integration of faith and
learning; and
of respect for all persons.

Goals/Objectives of Teacher Education at William Jevell College:

To accomplish this mission the Department of Edooadtas created a scope and
sequence of course and field work designed to m®dpecific knowledge and skills in
our teacher education graduatd@fat knowledge and those skills have been
organized into three overarching categories: contdrknowledge and pedagogy;
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knowing the learner and pedagogy; and reflection/pofessional development.

Within each of these three directional categoriehave set broad goals and learning
outcomes/objectives to use to assess student geotpward acquisition of knowledge
and skills and to evaluate the effectiveness ofteacher education programs in fostering
that knowledge and those skills.

Category I: Content knowledge and pedagogy

William Jewell College teacher education graduatéls

possess and be able to use/teach breadth andadeqathtent knowledge in
appropriate fields.

be knowledgeable about and be able to use resewattiods in their field to
forward their own learning and will be able to tedlsose methods to their K-12
students so that those students can conduct agepaiape research.

acquire and be able to use a broad range of pettadtechniques/strategies
(including technology) effectively to produce lemgnin each(and every one) of
their K-12 students.

Learning Outcomes/Objectives:
William Jewell College teacher education graduatéls

convey accurate content knowledge during methodsses and clinical field
experiences.

research content knowledge in preparation for tbwin instructional activities.
apply instructional methodology strategies to @daarning experiences that
make subject matter meaningful for students.

create, and implement a variety of effective indianal strategies, methods,
techniques and approaches including techniqueddsiar deductive, inductive,
integrative, inquiry, and critical thinking.

make effective instructional choices considerirgygbbject matter to be taught,
consulting state, district and national standaads, including sequencing, pacing,
emphases, activities, and evaluation.

use technology proficiently and appropriately asnatructional tool.

Category Il: Knowing the learner and pedagogy

William Jewell College teacher education graduatéls

understand how children develop and learn, geryeaalll in cultural context, and
be able to consider developmental levels and iddadi needs when planning
instruction for groups and individuals.

understand the complex factors that influence legrand teaching and be able to
use that understanding to plan effective instructar groups of students and for
individuals.

Learning Outcomes/Objectives:
William Jewell College teacher education graduatéls

know and be able to apply learning theories taurcsional planning and practice.



know theories about and consider the physical, it@gn(including language
and moral reasoning), and socio-emotional levéhdividual students when
planning instruction for groups of students andvidials.

understand the influence of cultural and socioeoundackground on individual
student learning and be willing and able to cornrsaateindividual child’s
background in instructional planning and implem&ata

understand the range of exceptionalities in indiglcchildren and be willing and
able to consider an individual child’s exceptiotia$i in instructional planning
and implementation.

know and utilize a variety of instructional straegjtechniques to meet the needs
of individuals to produce learning in those indivads.

create a classroom environment that promotes stuegpect, participation, and
motivation and which enhances the self-esteem eages self-efficacy of each
student.

Category lll: Reflection/professional development
Goals:
William Jewell College teacher education graduatéls

understand how sociopolitical issues in the Un8é&ates influence U.S.
education/schooling in complex ways and developragnal philosophy for
teacher action based on that understanding.

think critically about their own teaching practi@ed use information gleaned
from systematic, reflective practice to improve ih&ructional process including
instructional and ethical decision-making.

consider their personal attributes and skillsghtiof research on effective
teaching practice to develop a personal teachirlg #tat is effective.
continuously seek and benefit from opportunitiaspimfessional development.

Learning Outcomes/Objectives:
William Jewell College teacher education graduatéls

know and use the “Missouri Show Me” and grade lexglectations, professional
organizations' and district standards for curriouldevelopment, and other
sources of goals and objectives in instructionahping.

analyze their K-12 students’ performance and thecg¥eness of their own
teaching practice daily in order to improve both.

behave professionally in interactions with studectdieagues, supervisors and
the community.

seek and utilize information from professional smgrin the field of education to
improve his/her teaching practice.

promote change in schools/the community that erdnagoal educational
opportunities for all children.

The Department of Education faculty worked togetbetevelop a sequence of course
and field work experiences that would insure tleather education students at Jewell
acquire this knowledge and these skills. Discusalmout what knowledge and
experiences needed to be incorporated into thateseg included our collective beliefs
about teaching. The faculty asked who informedbmliefs about what was important
for a K-12 teacher to know and be able to do armtenmportantly, why. From that
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discussion we developed a conceptual frameworkrépeesents our overarching
teacher education philosophy.

William Jewell College Teacher Education ConceptuakFramework

Introduction

We never educate directly, but indirectly by meafrtbe environment.

Whether we permit chance environments to do th&veorwhether we design
environments for the purpose makes a great dediffgrence. And any environmentis a
chance environment so far as its educative inflaeaconcerned unless it has been
deliberately regulated with reference to its edugaeffect.

John Dewey, Democracy and Education, 1916

The demand for ever better public schooling to poedever better results for society is a
recurrent theme in U.S. history. There is alwapsablem that public education is
supposed to solve and/or public education itsgeiseived to be the problem. While
not descending into that debate, the William Je®@ellege Education faculty have
determined that teachers produced here will beqgfdrte solution.William Jewell

College prepares teachers who are intentional, pregsional teachers who have a
knowledge base of content and pedagogy and the atyilto reflect on that

knowledge, acquire new knowledge and skills to practe learning in every student
they teach.

Our conceptual framework gives form and substao@it practice. Herein we specify
the theories and ideas upon which we base oumactidvow we produce the intentional,
professional teacher. Slavin discusses the imeatiteacher as follows:

Teaching involves planning and preparation, and thezens of decisions every
hour. Yet one attribute seems to be characten$tutstanding teachers:
Intentionality. Intentionality means doing things & reason, on purpose.
Intentional teachers are those who are constdmtiking about the outcomes
they want for their students and about how eaclsabecthey make moves
children toward those outcomes. Intentional teexckeow that maximum
learning does not happen by chance. . . . toyrehtllenge students, to get their
best efforts, to help them make conceptual leagsoaganize and retain
knowledge, teachers need to be purposeful, thouighiid flexible, without ever
losing sight of their goals for every child. Imard, they need to batentional
(Slavin, 2006, p. 5)

However intentionality is not sufficient. Intentiality requires professionalism —
acquisition of the knowledge and skills of the pssion and to this notion we add the
idea that the teacher must USE professional knayelstills to be effective — he/she
must produce learning in his/her students. Althoungentionality alone is not sufficient
to describe our model, we will use “the intentiotescher” as a short-hand for the image
of the teacher we produce at Jewell throughoutdb@iment.

Working from this image/premise the William Jew@bllege Education faculty define
the knowledge and skills that we believe will cectite intentional teacher in this
conceptual framework. In so doing we begin with BMOSTEP standards and their base,
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the INTASC standards, but we also base our workcamgbrograms on research in the
field.

A strong overall summary of what an intentionaktesr needs to know and be able to do
is provided by Linda Darling-Hammond and John Bfartsin their 2005 work,
Preparing teachers for a changing worltHere Darling-Hammond and Bransford
illustrate the complexity of teaching by describthg knowledge and skills it takes to be
able to teackevery child effectively. In brief their point is that teackenust know
teaching/learning/educational psychology theorie$ze able to apply them
meaningfully with individual children and in whotéassrooms to produce learning in P-
12 students. More specifically this means thathees must know and be able to
implement:
developmentally appropriate practice (includingglaamge development in
multilingual settings) and differentiated instractifor individual achievement
within a social/teaching context;
culturally appropriate practice that empowers ewtuylent to learn and fosters a
broader understanding of culture;
curriculum standards/theory/application/vision thaes every student access to
meaningful information/power while responding torgmmental mandates;
educational policy as it influences teaching araairieng daily — making choices
that benefit students and their learning;
meaningful assessment connected to instructionemtad to curriculum
connected to standards that produces useful achewegains for the students;
culturally sensitive classroom management thatysces a positive learning
environment to facilitate individual achievementfling-Hammond, Bransford,
et.al., 2005)
The goals and objectives of William Jewell Colleggsacher education programs
capture this knowledge and these skills, and radstthat these are not discrete
theories, pieces of knowledge or skills sets bait #fl of these ideas and skills must
be intertwined in the practice of teaching. Inastivords, teacher education students
at Jewell are expected to understand the intesseoficontent knowledge teaching
methods thesocial contextof education, andtudent needsn order to be able to
teach their students effectively. Using our thogerarching categories as organizers
we describe what we believe; how our beliefs amraonalized — the experiences
we provide to produce teacher education studemileg and the ideas and theories
upon which these beliefs and practices are based.

Category I: Content knowledge and pedagogy

Too rarely is the individual teacher so free frdme tictation of authoritative supervisor,
textbook on methods, prescribed course of stuegént,that he can let his mind come to
close quarters with the pupil’s mind and the subjeatter.
John Dewey, Democracy and Education, 1916

In the public policy debate some writers propose tlepth of content knowledge is the
only important attribute of an effective teach@villiam Jewell College Department of
Education faculty reject that thinking in favortbge belief that intentional teachers must
possess content knowledge AND pedagogical skill®AMe context of schooling AND
understand the interplay between the three. Thederade has provided much support
for this belief.
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In September 1999 the U.S. Department of Educationlucted the President’s Summit
on Teacher Quality. Summit participants charaegeti‘institutions of higher education”
as “the engines of education reform” with the poftemproduce better teachers”
(http://www.ed.gov/inits/teachers/conferences/sunimmiil, p. 2, accessed 5/26/05). The
ideas presented during the summit were echoeceidmherican Council on Education’s
1999 report, “To Touch the Future” which righthated, “The public expects colleges
and universities to prepare teachers who are krigelgble about what they teach and
proficient in how they teach.” (ACE, p. 4) DaghiHammond (2000), Sanders and
Rivers (1996), and others have shown a relationsétyween teaching proficiency and
student achievement. Depth of content knowledgecessary, but not sufficient for
effective teaching (Shulman, 1986, 1987; Berlid®94). The 1999 ACE report
recognized this stating, “academic leaders . .strput the education of teachers front
and center on the institutional agenda” (ACE, 1989,17) proposing that:

1. The success of the student depends most of alleoguality of the teacher.

2. The essential competencies of an effective teami@gecommand of subject,
preparation in effective pedagogical practice aigt loverall academic
performance.

3. Strong and effective teacher education programsesianmon characteristics
[of]:

a. Arts and science faculty and education faculty hdexeloped an effective
way to combine their contributions;

b. The program is supported by the central administaif the institution
and by school leaders in the community;

c. Applicants seeking to become teachers are adniittedgh a
thoughtfully designed process of matriculation;

d. Graduates of teacher education programs are ciyrgtutied into and
supported in a community of teachers and learmetgust cut adrift after
graduation;

e. Program elements-especially subject matter learanapclinical training-
are tightly articulated, with practice coupled headry; and

f. Program quality and outcomes are carefully, inddpatly, and
continuously assessed.

4. The academic capacity of graduates who enter tegehicomparable to that of
college graduates overall for prospective seconsgelnpol teachers, but below
average for prospective elementary teachers.

5. Teachers are inadequately prepared to understahdpgty technology to
teaching.

6. Current mechanisms of academic quality control eolleges and universities, in
schools and school systems, and in state lawseandations — are inadequate to
ensure that only fully qualified teacher enter phefession.

8. Special effort and further incentives will reeded to address shortages in high-

poverty schools, in special needs programs, irstiences, and among minority

teachers. (lbid., pp. 1-13)

Higher education institutions were asked by ACHEnttke teacher education a core
mission by integrating teacher education and artissgiences content and to invest both
in teacher education and arts and sciences fageltglopment so that the college as a
whole contributed to the preparation of high qyai#achers. This task force also alluded
to the need to add the social context of the s¢bommunity into the process of teacher
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education but this idea was captured better byl 889 President’'s Summit on Teacher

Quality:

Schools of Education cannot do this alone. Prdspeieachers need sufficient
content knowledge and the teaching skills to convahat knowledge to
diverse students in increasingly challenging classoms Preparing teachers
who are ready to meet these challenges successarnlpnly be accomplished
through commitment of the entire university andatsive involvement with local
schools. In this sensthe preparation of teachers is a three-way resportsility
of arts and sciences, education, and the school®o often, one of these
partners is asked to shoulder the full load. Letrassform teacher education into
a coordinated effort among K-12 school educatodsfaaulty of both education
and the arts and sciences at our institutionsgifdrieducation Hmphasis
added (U.S.D.O.E., 1999, p. 7)

In other words, the only way that prospective teashvill understand the complexity of
the intersectiorontent knowledge teaching methods thesocial contextof education,
andstudent needsis if teacher education is done in concert byega education and
arts and sciences departments and the schools.idHa is supported by the tetrahedral
model of James Jenkins wherein teaching and legfomunderstanding occur at the
intersection of “nature of content”, “teaching-legug activities”, “characteristics of the
learner” and “criterial tasks” (presented in DagiHammond and Bransford, 2005).

William Jewell College teacher education programeskeased on this model
Content Knowledge

It is as much a logical absurdity to say ‘One tesglkehildren, not subjects’
as it is to say ‘One teaches subjects, not children
Paul H. Hirst, What is teaching?, 1971

Teacher education students at William Jewell Cellage expected to possess breadth
and depth in their content knowledge. They are alpected to be knowledgeable about
and able to use and teach research methods amisofritheir field. To produce those
results the Education Department has adopted tlusviag requirements:

Secondary teacher education majors (9-12 bioldggmistry, English, physics,
physical education, speech/theatre, social stullids art, foreign language,
music) are required to double major in their confesdd and in secondary
education. Within the secondary education majeretlis one or more teaching
methods course(s) specific to their field(s).

Elementary teacher education majors are requiréakia broad array of content
courses (written communication, oral communicatioath, two sciences,
political science/history with U.S. government, @rimusic, geography,
economics and health), plus complete a 20 credit Aea of concentration
course of study OR a minor in a field related ® ¢éhementary school curriculum,
and one or more teaching methods courses in egldhlffiat the teacher may
teach. Full credit for the teaching methods cotws¢he selected field is NOT
included in the 20 credit hour area of concentraliot this course provides the
final 1 credit for the 21 credits required by that8 of Missouri.
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In addition, all teacher education students mustrtiee basic skills requirement
(competency in written/oral communication, and naifke courses covering
diversity in the U.S. and technology use in thessiaom, and demonstrate facility
in use of the tools of inquiry appropriate to thesid.

These requirements are designed to insure thaintng level teacher has foundational
knowledge, research skills to acquire additionawdedge, and teaching skills to
facilitate effective, accurate teaching in the Kel&ssroom that they enter. Since this
knowledge and these skills are taught by the faenlwilliam Jewell College’s Arts and
Sciences Departments, the Education Departmentswaky closely with the faculty in
those Departments. Faculty from each departmentaited to serve on the Teacher
Education Committee and that committee servescasiduit for information from the
Education Department to the other Departments acll Again. Faculty on the teacher
education committee work to insure that teachecation students have and take courses
that best match the demands of the K-12 curriculdimey review the PRAXIS scores
and other performance indicators of students iir fleédds and discuss how to improve
their content performance. They also confer withd¢ontent area methods instructors to
review the state and national Pre-K-12 curriculdamdards to identify areas in which
students may need additional instruction. The vadrthe committee is then carried back
to the Arts and Sciences Department by their regotasive who then also carries
concerns, issues back to the committee about aayges that may need to be made in
the teacher education sequence and/or in field wrperiences. This is a rich process
informed by the subject area expertise of the fganlthe Arts and Sciences. Each of
these fields brings the strength of the concegtaatework of their own field to the
process of teacher education.

Content Teaching Methods

For apart from inquiry . . . individuals cannot brily human.
Knowledge emerges only through invention and restion,
through the restless, impatient, continuing, hopefquiry human
beings pursue in the world, with the world, andwatch other.

Paulo Freire, Pedagogy of the Oppressed, 1970

Teacher education students at Jewell are expeztaaderstand how to teach specific
content with a variety of methods appropriate tt freld. Depending upon their field
and grade level teacher education students aréeddo take one or more specific
content field methods course. These courses aghtaartially by master teachers in the
schools and partially by William Jewell College tilg — some in Arts and Sciences
Departments and some in the Education Departnfeegardless of who teaches the
course, our emphasis is on facility with currerstidct, state and national curriculum
standards and the knowledge base upon which thasdasds are derived, and mastery
of a variety of teaching methods. Content metHadslty monitor developments in
Missouri and are incorporating Grade-Level Expéotet into the Missouri Show-Me
Standards as DESE develops the state model cunmcuContent methods faculty also
keep current in the standards of the AssociatioiCfaldhood Education International
(ACEI), National Art Education Association (NAEA)ational Council of Teachers of
English (NCTE), American Council on the Teachind-ofeign Languages (ACTFL),
American Alliance for Health, Physical Educatioredreation and Dance
(AAPHERD)/American Association for Health Educati@AHE), National Council of
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Teachers of Mathematics (NCTM), National Middle 8als Association (NMSA),
International Reading Association (IRA), Nationai€hce Teachers Association
(NSTA), and the National Council for the Social @as (NCSS). In addition, specific
fields are informed by the signature works of thiiskels such as Richard Allington
(1996, 2002) and Catherine Snow (2002), in literséloy National Research Council
(1996) in science, Richard Kellough’s work in intaggd math and science (1996), Stein
(2000) and Senk & Thompson (2001) on standardsdbas¢h instruction and
Llewellyn’s ideas about inquiry-based science indion (2001).

Field Experiences

| believe that education, therefore, is a processvong
and not a preparation for future living.
John Dewey, My Pedagogic Creed, 1897

Teacher education students at William Jewell Cellage asked to take the ideas learned
in all campus based course work and to apply aftecteon them in a minimum of four
clinical field experiences in the schools. Therfbeld experiences occur in a
developmental sequence wherein teacher educatidersgs build their understanding of
the teaching and learning process. Initially taey directed what to observe and do but
as their knowledge of teaching and learning grawdents are expected to assist the
teacher and then plan and implement instructiomsigdves. Over the course of the field
experiences students are placed at some timeunbam school, a rural school and a
suburban school so that the student can both eqmeriand understand how community
and social conditions and culture influence theheay and learning process.

School partners are integral to this componenuoft@acher education program. We
quite literally, could not do this without them hdrefore we seek school partners and
cooperating teachers who share our beliefs abaahbeg and learning. Moreover we
create partnerships in which both partners ben8fith our faculty and our students
serve the teachers and students of the schook telschool and its teachers in turn
provide professional development of our teacheditktes. Because of our size we
cannot partner with every school that providesifetperience placements but in the
schools with which we partner we establish meaniingbllaborative relationships.
School-university (college in our case) partnerstipve been shown to be beneficial to
both sides of the partnership and we strongly Beltbat these partnerships strengthen
the efficacy of our teacher education programsarljpg-Hammond, 1994; Levine &
Trachtmann, 1997; Teitel, 2003)

Category Il: Knowing the learner and pedagogy

There is, in fact, no teaching without learningnedequires the other.
Paulo Freire, Pedagogy of Freedom, 1998

Faculty in the Department of Education at Williaewgll College adopt a primarily
constructivist approach to education. Our teaeleication programs rely heavily on the
work of Piaget (1952a, 1952b) and Vygotsky (19348)%and are strongly influenced by
the congruent ideas of Dewey (1916, 1938). Howeherfaculty recognize teaching and
learning as complex activities which require teaslte utilize a breadth and depth of
ideas and theories to practice successfully. Taereén teaching a constructivist
approach to teaching we return to our primary imaigée intentional teacher who acts
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at the intersection afontent knowledge teaching methodssocial contexf and
student needs The WJC Education faculty believes this meaas e intentional
teacher needs depth of knowledge about the leantethe variety of pedagogical
methods available to meet the needs of that learner

Student Needs/The Learner

William Jewell teacher education students are regluio understand how children
develop and learn, generally and in cultural contexd to use this knowledge when
planning and implementing instruction to producedsnt learning. Toward this end
Jewell teacher education students take course wattucational psychology, the
education and psychology of exceptional childreth language development to build a
base of knowledge about the many individual attebuhat influence learning including:

cognitive development theories of Piaget and Vyigots

socio-emotional/identity development theories ok&on (1950, 1963, 1968) and

Marcia (1991);

moral development theories of Kohlberg (1963, 1978)

theories of physical development;

multiple theories of language development (Fer&®éenson, 1994; Glazer &

Burke, 1994; Pressley, Lesley, & Gambrell 2003;cellhGates, Mcintyre &

Freppon, 1995; Goodman & Goodman, 1989; and others)

behavioral theories of Skinner (1953) and Meichenb&1977);

social learning theory of Bandura (1986);

multiple motivation theories including Maslow (1954

multiple theories about intelligence including $teerg (1988), Guilford (1950,

1968) and Gardner (1983);

theories about brain function of Jensen (2000)n€4&i Caine (1991), and

Sylwester (2005);

multiple theories about multicultural educationluting Banks & Banks (1997);

multiple theories about diversity and efficacioeadhing methods including

Marzano (2001, 2004), Delpit (1995), Gay (2000)niB=a(1997, 2001);

multiple theories about classroom management imoguBay & Funk (1995)

Ginott (1972), Kounin (1970), and Canter & Cante392);

and the theories about information processing agaitive learning of Atkinson

& Shiffrin (1968), Bloom (1956-1964), and Brune®g@D) as well as theories

about language acquisition and second-languageasitogyu theories and

practices; about the range of exceptionalities, @otllems/issues in

child/adolescent development.

Teacher education students are asked to applysmnthase ideas not only in course
based child/case studies and assignments butretsaghout their teacher education
program. During their methods course work teaeldeication students are required to
explain their instructional planning — why haveythkesigned instruction in this manner,
what is the purpose? During field work they amguieed to analyze what they observe
and/or do in the classroom and relate their acti@tk to what they know about how
children learn and develop. During student teagliey must apply their knowledge of
individual intelligence/learning style, developmerilture, language, management/
classroom environment, motivation and exceptioslibn a daily basis to the
instructional process.
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Student teaching is a time of learning for the bea@ducation candidate but these
candidates are expected to build on the knowlellgiethey have already acquired
through course work, not to simply reinvent praggithat the cooperating teacher already
has in place. They are expected to apply theopydotice, analyze what has transpired
and modify their teaching practice to continuousiprove their teaching and
subsequently their students’ performance. By etipgthis performance during student
teaching the WJC teacher education faculty belieaeher education candidates will
acquire habits of mind — ways of thinking about anakcticing teaching on a daily basis
that encourages life-long improvement of their kiemlge and their teaching skills.

Teaching Methods

Effective teaching does not just happen; it is picl through
the thoughtful planning of each phase of the leagrprocess.
Kellough & Roberts, A resource guide for elementaaching, 2002

William Jewell College teacher education studenistnanderstand the complex factors
that influence learning and teaching and use thatkedge to plan effective instruction.
To accomplish this, knowledge of learners and thegds must be joined with
knowledge of teaching methods and when/how to lussetteaching methods.

To provide teacher education students with thisskedge and with opportunities to
practice instructional skills, an early introductito general teaching methods class is
required followed by advanced literacy, contentcefieand reflective teaching practice
methods courses later in the programs. As destehdier, these courses are
accompanied by field experiences in which the teaelducation student acquires
increasing responsibility for classroom activitiéghis sequencing helps students to build
their understanding of how students learn and leaetting is done (and why) while also
being allowed to practice and build a repertoirslalls. In this way, teacher education
students gain gradual competence in teaching whitthinates during the student
teaching experience when they should be able tadstrate full competence at a
beginning teacher level.

Within this course and field work the WJC Educatiaculty emphasize a
cognitivist/constructivist, student-centered apptothat builds the student’s ability to
make real-world connections, connect informatiorosg discipline, raise questions and
engage in higher order thinking skills. Vygotskgtncept of mediated learning and idea
of assisting the learner in the zone of proximaleligpment support this approach as do
Bandura’s ideas for promoting self-regulated leagrand Bruner’s advocacy of
discovery learning. This approach is also consistgth the APA’s learner-centered
psychological principles which state that learrfeemterpret information and
experience” themselves, are self-motivated “byghest for knowledge”, work “with
others to socially construct meaning, and” are ‘f@n his or her own learning
strategies and capable of applying them to newlpnad or circumstances.” (Slavin,
2006, pp.249-250) Caine and Caine (1991) alsogs®phat learning occurs when the
learner is immersed in complex, interactive experés which are personally meaningful
and challenging and when the learner then analymesxperience to gain insight into the
problem or experience (pp. 104-105). Kellough Ratberts (2002) also pursue this line
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of thinking, indicating that learning occurs wheandents “make connections” among
content. The job of the teacher according to thieserists is:

- to understand where the student is in his/her pbpeoximal development — this
encompasses knowing the developmental level, legustyles, exceptionalities,
cultural framework, skill level, and needs of tlnla,
to design instructional opportunities that willaall the student to discover new
information/knowledge/skills with assistance frorncampetent peer or adult,
to allow the student to build competence in thevkdedge/skill by themselves —
making real world applications,
to offer opportunities for students to make conioestto prior knowledge,
to offer opportunities for students to analyze infation and raise new questions
that will lead the learner on to the next set dbimation/knowledge/skills,
to assess how the student is progressing towargei@mce prior to, during and
after instruction, and scaffold instruction as rssegy, and
to analyze the effects of instruction and to use itiformation to improve the
instructional process.

Certain teaching strategies lend themselves tettaesks better than others and these are
the methods emphasized in William Jewell Collegeler education methods courses.
These methods include inquiry-based instructioe\idllyn 2002); backward design
(Wiggins & McTighe, 2001) of standards based ingtan (Reeves, 2002, Stein, 2000,
Senk & Thompson, 2003); pre-, formative, and peseasment methods (Soloman,
2002, Stiggins & Conklin, 1992) that links teackealuation and learning;
thematic/integrated/interdisciplinary instructidmmain-based instruction (Jensen, 2000,
Caine & Caine, 1991, and Sylwester, 2005); inqlearning; discovery learning;
cooperative learning (Johnson and Johnson, 198d)peoblem-solving/decision-making
based instruction. In teaching these methods wghasize that teachers must encourage
P-12 student responsibility for their own learnargl higher order thinking through use
of these methods.

At the same time that we emphasize these methed&/dC Education faculty recognize
that some students learn better when through dimsttuction. Gardner’s work indicates
that some individuals learn more efficiently througjrect instruction. Also, Marzano
(2001, 2004) suggests that some low ses populdians more effectively through
direct instruction.

Therefore WJC teacher education students learpeautice a variety of instructional
and assessment methods and are taught to analyae instructional tool (and related
assessment) will accomplish their instructionakgbyes. Once again, the emphasis is
on instructional practice at the intersectiorcohtent knowledge teaching methods
social context andstudent needghat will produce P-12 student learning.

Category lll: Reflection/Professional development

“experiences in order to be educative must leadioiat an expanding world of subject-
matter . . . This condition is satisfied only as #ducator views teaching and learning as
a continuous process of reconstruction of expeeenc
John Dewey, Education and Experience, 1938
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William Jewell College Education faculty believathhis category REPRESENTS the
intersection otontent knowledge, teaching methods, social conteshd student
needsthat will produce P-12 student learning. Informmeflection is intimately tied to
instructional decision making. Effective instractal decision-making that produces P-
12 student learning is the hallmark of an interdipprofessional teacher. We agree with
Henderson (1992) that the three key characterisfiosflective practice are an ethic of
caring, a Constructivist approach to teaching atidti@ problem-solving. Henderson
and others build on the thinking of Schon (1987pwriitially defined reflective
Constructivist practice. Going one step furthez,agree with Danielson and McGreal
(2000) who propose that this is the heart of poteml development. Teachers need to
not only care about their students, and engag#ente instructional decision-making
that results in student performance/achievemehey mmust DOCUMENT that student
performance systematically and continuously andth&eto engage in further
instructional decision making, document their effeness as a teacher, and use that
information to chart their own professional develgmt. The intentional teacher needs
to do to improve as a teacher so that their stsdeatn more effectively and, simply,
learn more.

Social Context of Education

We must abandon completely the naive faith thaidautomatically liberates the mind
and serves the cause of human progress; in facknoe that it may serve any cause. . . .
whether it is good or evil depends, not on the laiMgarning, but on the conception of
life and civilization that gives it substance ancedtion. In the course of history,
education has served every purpose and doctringiged by man. If it is to serve the
cause of human freedom, it must be explicitly aesidor that purpose.
George Counts, Education and the foundation of hufreedom, 1963

We believe that the social context of schooling iredpersonal experience of the
individual influence the teaching and learning @ss: We also believe that teachers
must care for their students. Therefore, Williaawdll teacher education students are
asked to consider the construction of public sangah the U.S. in the social and
institutional context in which it operates. Gem28chool and Society asks teacher
education students to examine social inequitigsaasof the socio-political context of
schooling and education and exposes them to tharicel construction of education as
influenced by the perspectives of Jefferson, Wepgtalker, Mann, Beecher, Willard,
Washington, DuBois, Collier, Dewey, Counts and métend then brings that discussion
to the present considering Joel Spring’s ideas tatheculturalization (1994); James
(1997, 2001) and Cherry Banks’ ideas about muliical education (1997); Christine
Sleeter and Carl Grant’s ideas about the influaicace, class and gender on education
(1999); and Paulo Freire (1970, 1998), Lisa Dp#95) and Sonia Nieto’s ideas about
critical pedagogy - among others. Teacher edutatiodents are asked to question their
own assumptions and think critically about thesmagl They are asked to discern for
themselves why schools operate in the ways thgtdbd¢oday and what that means for
their own teaching, for their students’ learninghe intentional teacher needs to:

understand how sociopolitical issues in the Un@éates influence U.S.
education/schooling in complex ways and developragnal philosophy for
teacher action based on that understanding.
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think critically about their own teaching practi&ed use information gleaned
from systematic, reflective practice to improve ih&ructional process including
instructional and ethical decision-making.
consider their personal attributes and skills ghtiof research on effective
teaching practice to develop a personal teachiylg 8tat is effective.
continuously seek and benefit from opportunitiaspi@fessional development.

Moreover we recognize diversity as a fact in U&iety. Given that fact we require all
students to take a course in U.S. diversity andegaire WJC teacher education students
to consider how they will meet the needs of eachearery student in their P-12
classroom. In turn we offer them methods to trgacso and field experiences in which
they can observe an array of teachers working vatied student populations (as
described earlier).

Reflective Practice

In the quest for teaching excellence, [he]she IBngito . . . solve students’ problems by
trying to see them in a new way, or look at thesmfdifferent points of view. . . . Like
an investigative reporter, an inquiring, reflectiteacher looks beyond the surface,
rejecting easy labels on problems. . . and instei@d to dig out the facts and get to the

source of the difficulty. Henderson, Reflectivecheag (1992)

Donald Schon (1987) defined reflective teachingfica as “an exercise of intelligence”
— the teacher purposefully reflecting on/analyzatigf the factors that produce student
learning (including how to counter those that imhigarning). In discussing reflective
practice Henderson (1992) enunciated what thefaei@. Henderson makes caring the
necessary but not sufficient base for reflectiecpce, “To care as a teacher is to be
ethically bound to understand one’s students” (pARyl then adds the student’s prior
knowledge/culture/experience/values, social cordexit content as the other factors that
teachers must take into account in instructionalsien making.

William Jewell College Education faculty believattschon and Henderson'’s ideas are
the starting point for the intentional teacher.eTitentional teacher must develop and
then use habits of mind that make student learthiagole focus of instructional practice.
To do this the intentional teacher has to undedsédinof the factors that influence
student learning — development, motivation, cul{aseconstructed by society and
individuals), learning style, health, learning eoviment, and teacher actions
(management and instruction — informed by skill &ndwledge) — and then has to
develop effective instruction based on that undeding. The intentional teacher also
has to recognize that this is an ongoing procasswte by minute, hour by hour, day by
day, week by week — interaction by interactionséesby lesson, unit by unit. The
intentional teacher has to examine his/her instyoat practice continuously as informed
by all factors and work unceasingly to increasel¢laening of each of his/her students.

To encourage formation of these habits of anablsdsinstructional decision-making,
every course in William Jewell College’s teachen@ation programs emphasizes
teaching as an ethical, decision-making processeguires the teacher education
student to complete assignments through which pinagtice critical thinking about the
teaching and learning process. Thus the refleciweponent strand of our conceptual
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framework is intertwined with the two earlier stdsn The social context piece added is
also in this strand. All of the sources of knovgedbout how teaching and learning
occur and all of the skills derived from that kneddje base must be used when reflecting
on teaching practice. Reflective practice is th#ying theme of our teacher education
programs and the crucial tool of the intentionatteer.

Therefore as beginning teachers leave WJC teacthecagon programs with these
knowledge and skills, our final message to themeiger rest — keep these habits of mind,
hone them and use them. Continue to develop a®fasgional. Some schools will
require all teachers to be on the same page, osatne day; some will emphasize the use
of scripts. We believe these practices are copraductive to each student learning to
his/her full potential. As beginning and experiemcteachers we will support our
graduates to fight these practices. While it isassary to follow the school’s curriculum,
and to some extent practices mandated in that §clweocask our teachers how can you
meet school expectations and still meet the needwdvidual children? What can you
do, what do you need to know? Where is that kndggeavailable? Where can you get
assistance? These are the questions of the reflgmfictitioner and of Nationally Board
Certified teachers. Nationally Board Certifieddlears do not follow a script. Beginning
teachers cannot hope to have that level of competemtially but it is what they should
strived for. In our view Nationally Board Certifiteachers are effective, intentional,
professional teachers. Whether or not our gradussek NBPT certification, they should
ever strive to be intentional teachers.
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2006-07 WJC Teacher Education Programs and Accredition
and Institutional Memberships

William Jewell College is accredited by the Norten@ral Association of Colleges and
Schools. The following Teacher Education Programe approved by the Missouri
Department of Elementary and Secondary Educati&@S):

Elementary, 1-6

Secondary 9-12 Advising
check sheets with specific course

Biology requirements for theseprograms

(E:helmll‘?try are available in the hall outside

Mn?hls . the Education Department office
athematics (Marston 110).

Physics

Physical Education
Social Studies
Speech and Theatre (Communications)

All Level, K-12

Art

Foreign Language

French

Spanish

Music

Instrumental (An extension vocal can be added)
Vocal/Choral (An extension in instrumental can ddexd)

Extended Certification only:

Middle School, 5-9 (course work is offered in evesummers only)
English

Math

Science

Social Studies

The Music Department is a member of National Assigan of Schools of Music
(NASM).
The Education Department is a member of:
American Association of Colleges for Teacher Etioca(AACTE)
Missouri Association of Colleges for Teacher Edisca(MACTE)
Association of Independent Liberal Arts CollegesTeacher Education
(AILACTE)

Planning a Teacher Education Program

Students who wish to pursue teacher certificatioarie of the fields above at WJC must
be admitted to and complete a teacher educatiaggrgma A timetable for completing
requirements and procedures can be found in ApgekdiThe curricular scope and
sequence of our Missouri approved teacher educptimgrams follows.
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Department of Education Semester Planning Guide

Reminder:No 300 level education courses may be taken untilé student has been
admitted to teacher education.

Courses offered BOTH semesters

Edu 201, 202, 203 Expressive Arts: Art, Music, PE

Edu 205 Educational Psychology

Edu 211/212 Techniques of Teaching +Suburban &efterience (pre-requisite Edu 205)
Edu 215 Information Technology

Edu 234 Exceptional Child

Psych 305 Child Psychology

Gen 284 School & Society

Edu 303/315 Diagnosis and Correction of Comm Apte-equisite Edu 301) +
Rural/Pre-student teaching experience (must beurcerd with Edu 309 and 314)
Edu 309 Elementary Math methods (concurrent with 8ai3, 314, 315)

Edu 314 Integrated Curriculum (concurrent with B@3, 309, 315)

Edu 401 Student Teaching Seminar

Edu 410, 423, 424, 425 Student Teaching (accoriragppropriate grade level)
PED 250 Health

Fall ONLY courses

Edu 301/311 Methods of Teaching Comm Arts: Readidyban field experience
Edu 310/311 Secondary Instructional Methods + Urfild experience

Edu 313 Elementary Social Studies Methods

Science 101 Science for Elementary Teachers

Spring ONLY courses

Edu 312 Elementary Science Methods

Edu 3xx Secondary content methods courses

Edu 307/315 Teaching Reading in the Content AreRsiral/Pre- Student Teaching field
experience

Edu 250 Methods of Teaching Comm Arts: Writing &pmeaking
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WJC Elementary Education Major Scope and Sequence Approved WJC Faculty April 2005

Elementary Education Program Scope and Sequence batract

The Elementary Teacher Education program at Willignvell College prepares students to teach gra@esltlis designed to provide students with
learning opportunities which build their knowledmed understanding of how young children grow, tgvand learn, how schools are structured
and operate, and effective teaching methods ttitkdeithat growth and learning. Elementary tea@ueication students then apply and expand
upon this knowledge by utilizing skills learneddourse work in multiple field experiences throughite program.

The next four pages provide an overview of theicular requirements for and the concepts coveralfilhiam Jewell College’s Elementary
Teacher Education Program.

Advising: All elementary teacher education majors mustdsésad by an elementary education advisor once sakester

General & Elementary Content Knowledge:In addition to WJC General Education Program elgarg education students are required to
completeone additional course in each of the following coett fields: science(ordinarily Science 101, Integrated Science fankgntary
Education), political scienc@JS government must be discussed in the coursegrgity in the U.S.art or music, geography, economics and health.
Writing Standard: All teacher education students must demonstratéewrcommunication competence. In addition to ssstul completion of

Gen 102, Written Communication, the student mustinae to exhibit strong written communication kkih education course work. The WJC
Education Department Rubric for Professional Wgtmll be applied to all writing assignments; iident is not demonstrating competence the
instructor should require the student to seek sesvirom the Writing Center and put a note sorggatito the student’s file and file a Care Team
form.

Oral Communication Standard: All teacher education students must demonstralecommunication competence. In addition to sssfté
completion of Gen 101, Oral Communication, the stuanust continue to exhibit strong oral preseaiasikills in education course work. If the
student does not demonstrate those skills theuctstr will file a Care Team form and the studenit bé counseled.

Numeracy Standard: All teacher education students must demonstraie In@athematical competence. In addition to sigfaesompletion of Gen
103, Math Model Building (or equivalent), the statlemust continue to exhibit knowledge/use of mathigrs in education course work. If the
student does not demonstrate those skills theutsir will file a Care Team form and the student @ counseled.

Failure to exhibit knowledge or skill competencey of the areas above will result in either detdiar release from a teacher education program.

Area of Concentration: In addition to the above requirements all elemgniajors must complete2® credit area of concentration, with at least
two upper-level classes, course of study OR a mzed MINOR in one of the following fields: Commugations, English, Fine Art@nusic, theatre,
art), French, History and/or Political Science, MaPsychology, Science, Spanisho more than two WJC courses with a GEN prefixy be
counted toward the area of concentration.
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1°T-2"P YEAR 1°T-2"P YEAR 12" YEAR 1°T-2"P YEAR 15T-2Nb.3d 1°T-2NP_grd 2"P-37 YEAR

Annually Fall, Spring & Su Annually Fall & Spring Annually Fall, Spring & Su Fall, Spring Annually Fall & Spring Fall & Spring Annually

Fall & Spring Annually Annually

EDU 201 Art EDU 205 (2) EDU 211 (2)/212 (1) EDU 215 (2) EDU 234 (3) Psych 305 (2) | GEN 284 (4)

EDU 202 Music Pre-requisite Edu 205

EDU 203 PE

Expressive Arts Educational Psychology Techniqdéseaching Information Tech Exceptional Child Child School & Society

First Field Experience — Psychology
Suburban

PE methods for | Learning Theories tied to practice | Bloom’s taxonomy — Word 4 part objective (cognitive, Physical, Cultural/ historical context

Elementary of instruction/ assessment: promotion of critical PowerPoint affective, psychomotor, social)| cognitive, of schooling.

Teachers Intentional Teacher (reflection); thinking. Excel Definition, Identification, socioemotional | Over-lay of U.S. public
Education/PsyResearch Essential Teaching Internet Characteristics, Intervention, | development of | school development on

Art methods for | Brain-based research strategies based on research Accommodation/Maodification | children from general U.S. history.

Elementary Information processing & 5 lesson approaches: Graphics Range of all Exceptions birth through late| Stratification by SES;

Teachers memory; Deductive, Direct, Tables (including gifted, at-risk & childhood. Segregation by gender,
Individual intelligence Inductive, Inquiry, and Charts & neglected) placement race, ethnicity; Inequity.

Music methods | (standardized testing: use & Jigsaw; Study different graphs models/options;referral. LRE; Influence of Religion,

for Elementary interpretation; apply statistical lesson approaches. Newsletters IEP. Societal/

Teachers knowledge from Gen 103) & Compare & understand Mail merge Individualized objectives. Economic Expectations,
differences (learning styles) & differences: cognitivist/ Web Design Classroom teacher’s role. Competing Political
intro to differentiated instruction; | behaviorist. Chat rooms Range of school practice Interests;

Child & Adolescent growth and Connect theorists and their Email — use in (Inclusion models) & Sociological perspectives;
development research to the different instruction. implications for Diversity; Curriculum.
Cognitive, Socio-emotional lesson approaches studied. WebQuest teacher. Finding resources/ School organization.
(identity), Physical (health; Practice lesson writing and |Adventure meeting individual needs. Philosophical bases of
nutrition; safe/ dangerous evaluation (assessment of| Gradebook Individualizing instruction. educational thought.
behaviors: drug Alcohol abuse, lessons/implications for Test Writing Socialization Skills. Education Law.

eating disorders, self- mutilation, | implemention. On-line assessment | Parent Communication; Intro to MO

sexual identity/behavior) Intro to professional Surveys Behavior Mod/Intervention Curriculum
Personality/Affective/Moral, journals, MOSTEP Zoomerang strategies. Frameworks.
Language; personality inventories; standards, and Teacher Palm Pilot use Assistive Devices. Written Communication
Intro to Teacher Role/Profession | Work Sample. GPS Law-IDEA;504 Skills (Rubric); APA
Social learning theory— Scanning Reporting- Requirements format.

constructivism/cognitivist, multi-
culturalism, scaffolding, ZPD;
Intro. teacher constructed
assessment (selected response,
constructed response, performanc
assessment, scoring guide, rubrics
construction.)

Behaviorism — Reinforcement,
motivation, intro to classroom

Field Experience:
Suburban partner schools.
42-48 contact hours
Observe and reflect on
e classroom operation, lesso
,implementation; identify

lesson approach & analyzs.

Specific assignments in
syllabus.

management.

Writing to CD/DVD
Video-streaming
Image manipulation
Software evaluation.

=]

(abuse)

Non-discriminatory diagnostic

procedures.
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2% Year Junior Fall Junior Spring 29 or 39 Year Junior Spring or Junior Spring or SR Junior Spring or SR FALL OR | SR FALL OR

Spring Annually Annually Fall SR FALL Fall SR Fall SPRING SPRING

Annually Annually Annually Annually Annually Annually Annually

BLOCK BLOCK BLOCK

EDU 250 (3) EDU 301 (3)/EDU | EDU 312 (2) EDU 313 (2) EDU 303 (3)/EDU | ED314 (2) EDU 309 (5) EDU 401 (2) | EDU 410 (10)

Pre-req. Edu 211 | 311 (1) 315 (1) Pre-reqg. Pre-req.
Pre-req. Edu 250 | Pre-req. admission Pre-req. admission| Pre-req Edu 301 admission to | admission to
& admission to to teacher to teacher student student
teacher education | education education teaching. teaching.

Methods of Methods of Methods of Methods of Analysis & Methods of Teaeching | Content/Methods | Reflective Student

Teaching Teaching Comm | Teaching Teaching Elem. Correction of Integrated Curriculum | of Teaching Math | Student Teaching

Communication Arts: Reading Elementary Social Studies Comm Arts for Elem Teachers| Teaching

Arts: 2" Field -Urban | Science ELEMENTARY | BLOCK — 3" Field Rural & Pre- Seminar Fourth Field

Writing/Speaking | Experience METHODS Experience Student Teaching Experience

NCTE/IRA NCTE/IRA NSES standards; | NCSS Standards; | NCTE/IRA Curriculum integration | NCTM Principles | Management; | All

Standards; Standards; MO Science MO SS Standards; definition; and Standards; Discipline; experiences in

MO Curr. NCTE/IRA Frameworks; Frameworks; MO Curr. Theories supporting MO Math Ethics; student

Frameworks; Standards; GLE'’s GLE's Frameworks; integration — brain-basef Frameworks; Learners; teaching.

MO Show-Me MO Curr. Science as inquiry;| SS content MO Show-Me theory, constructivism; | GLE’s Individual Implement

Standards; Frameworks; Emphasis on both | knowledge & core [Standards; Rationale for & MO Identification of Diversity instruction/

Writing: letters, GLE’s process and concepts (time, Purposes of Frameworks for Math tasks: Curriculum; assessment.

stories, reports, MO Show-Me products of space, chronology, assessment; Curriculum Integration; | selection, planning| Instructional Reflect on and

biographies, Standards; Science; spatial world, No Child Left Mapping planned and models; improve

poetry, diaries, Characteristics of | Lesson plans using mapping/map Behind; activities using Show- | implementation; Communicatio| teaching

journals, children’s| successful reading| 5-E model: reading, historical | Informal Me Standards & MO 10 Problem n; performance.

lit models; teachers; engage, explore, | reasoning, assessment Frameworks; Solving Strategies;| Assessment; | Perform as

Listening: types, Theories related to| explain, elaborate, | viewpoint, measures: Team planning with Conceptual & Skill| Classroom professional in

strategies; practice; evaluate; continuity & observations, public school classroom development with | Research; school

Speaking: oral Language cueing | Practice & final change, culture, running records, teacher; manipulatives; Portfolio/ building.

reports, interviews,| systems; lessons; individuals — IRI, spelling, Analysis of resource Multiple Teacher Work | Improve the

role play, puppets,| Professional descriptive, groups & writing; base for activity Embodiments Sample 1-6 students’

drama; journals; classifactory, institutions, civic Portfolios; development; Principle; construction; | performance.

Viewing; Inernet resources; | controlled life, politics, U.S. Formal Selection of age Mathematics Writing/

Visually Emergent literacy; | investigations; govt., values, Assessment appropriate activities; Knowledge: Reflection

Representing; Meeting the needs| Long range plans < citizenship/decisio | measures; Criteria/guidelines for | numbe sense, Skills (Rubric

Graphic of diverse students; Units: physical n-making, Levels of reading: | TOPIC selection; problem solving, | Journal);

organizers; Phonemic science, earth community early emergent, Roland case criteria for | reasoning, Professional

Professional awareness; science, life service, global emergent, good curricular communication, demeanor;

journals; Phonics; science; citizenship, developing, integration: significance| geometry, data Interaction

Inernet resources; | Comprehension Analyis of lessons:| science, tech. & mature; coherence, relevance; | analysis, with

Child Lit. as strategies: video case studies| society, patterns | Factors associated| Curricular web probability, colleagues;

models; narrative text, peer evaluation, social/econ. with reading development: topical number theories, | Support

Writing Process; | expository text, simulations; interdependence, | difficulties; and discipline; patterns/ Services;

6+ Traits; poety; Children’s | Harlen’s production— ESL and ELL Research for TOPIC Relationships; Technology

Writing Workshop; | literature use; questioning distribution— programs; development and Professional use;

Assessment: Inferences; strategies and consumption, Plan, teach and implementation succesg; development Job search;

rubrics, Questioning: types; Wide needs & wants, assess lessons Peer review and self through NCTM Natl Bd Cert

observation, taxonomies, variety of scarcity/ weath, based on student | assessment of lessons.| journal readings;
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checksheets;
Relationship of
theory to practice;
Individual
differences;
Curriculum
models;

Stages of literacy
development;
Handwriting;
Spelling;
Grammar and
usage;
Punctuation and
Capitalization.

QAR’s, ReQuest;
Early intervention
programs: Reading
Recovery, First
Steps, Success for
All;

Reading fluency;
Vocabulary;

Basal readers;
Instructional
patterns: guided
reading, 4 blocks,
literature circles,
reading workshop,
inependent
reading;

Study Strategies;
Planning, teaching
and reflecting on
lessons taught by
self & others;
Prepare rubrics an
scoring guides.

Field Experience:
Urban partner
schools.

42-48 contact
hours.

Observe and
reflect on
classroom
operation; lesson
implementation;
analysis. Specific
assignments in
syllabus.

assessment
models;

Concept map
development for
units;

Content knowledge
development and
reinforcement;
Time, materials
and space
management;
Reinforcement of
behavior
management
techniques;

Peer review and
self assessment of
lessons.

)

cost/benefit,
consumer ed.,
power & choice,
div. of labor;
Lesson planning:
field research,
simulations, drama
MAP assessment;
Literacy &
numeracy
instruction in SS;
Development of
long-range social
studies integrated
topic.

needs;

Design and use
rubrics and scoring
guides;

Work
cooperatively with
colleagues, special
services personnel
& parents;
Strategies for
dealing with
individual
differences;
Motivating
reluctant readers

2 part Field
Experience:

1) Rural partner
schools.

42-48 contact
hours.

Observe and
reflect on
classroom
operation, lesson
implementation;
analysis. Specific
assignments in
syllabus.

2) Pre-student
teaching placement
—assume
responsibility in
classroom to
prepare for next
semester student
teaching. Plan
TWS unit.

Math lesson
planning and
assessment —
reflection and
analysis;

Role of technology
in Mathematics;
Basal text research
and analysis;
Mathematics in
elementary
content.
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Fall Spring Summer
GEN 103/104 Math/Calculus 4 EDU 201,202,203 Expressive Artsor Ed 234 3
GEN 100 Responsible Self 4 GEN 101 Oral Comgation 4
Art or Music 2-4 GEN 102 Written Communication 4
EDU 205 Educational Psychology 2 LEM 1/212 Techniques of Teaching/Field Exp | 3
PED 1XX Activity Course 1 PED 1XX Activity Cose
PED 250 Health Science 2 15
15-17
Fall Spring Summer
EDU 234 Exceptional Child or Ed Geo 304 Economic Geography 4
201,202,203 3
Sci 101 Science for Elementary 4 EDU 250 Methods of Comm Arts — WR 3
Psych 305 Child Development or Ed 215 |2 GEN 225-249Sacred & Sec or GEN 25X Sci 4
GEN 25X Science or GEN 225-249 S& S Content Minor Course 4
Content Minor Course 4 EDU 215 Info Technology or Psych 305 2
17 17
Fall Spring Summer
GEN 284 School & Soc (P&J) or Diversity # GEN 2XX Diversity (C&T) or School & So 4 British Teacher Education Program
EDU 301/311 Teaching Comm Arts: Readin EDU 312 Elem Science Methods 2
Plus field work 4
EDU 313 Elem SS Methods 2 Content Minor Course 4
Pol Sci w/ Am Govt 4 Content Minor Course 4
Content Minor Course _ 4 Second Culture Tradition course for B.S. degred
18 g
Fall Spring Summer
EDU 303 Diagnosis & Corr — Comm Arts 3 EDU 410 Student Teaching 10
EDU 314 Integrated Curriculum 2 EDU 401 Studeeadhing Seminar _
EDU 315 Clinical Fieldwork 1 12

EDU 309 Math for Elem Teachers

GEN 40X General Education Capstone 4

15

28
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Fall Spring Summer
GEN 103/104 Math/Calculus 4 EDU 201, 202,203 Expressive Arts 3 Content Minor Course (4)
or Ed 234
GEN 100 Responsible Self 4 GEN 101 Oral Comgation 4
Language 111 4 Gen 102 Written Communication 4
EDU 205 Educational Psychology 2 DPEXX Activity Course 1
PED 1XX Activity Course 1 Language 112 4
15 16
Fall Spring Summer
EDU 234 Exceptional Child 3 Geo 304 Economic Geography 4 Political Science with American
or EDU 201, 202, 203 Government content (2-4)
Language 211 4 EDU 250 Methods of Comm Arts — WR 3
Psych 305 Child Development or Ed 215 |2 GEN 225-249Sacred & Sec or GEN 25X Sci 4
GEN 25X Science or GEN 225-249 S& S 4 Content Minor Course 4
EDU 211/212 Techniques of Teaching/First EDU 215 Info Technology or Psych 305 2
Field Experience 3
16 17
Fall Spring Summer
GEN 284 School & Soc (P&J) or Diversity |4 GEN 2XX Diversity (C&T) or School & So 4 British Teacher Education Program
EDU 301 Teaching Comm Arts: Reading & EDU 312 Elem Science Methods 2
311 Field work 4
EDU 313 Elem SS Methods 2 Content Minor Course 4
Sci 101 Science for Elementary 4 PED 250 Health Science 2
Content Minor Course 4 Content Minor Course 4
18 16
Fall Spring Summer
EDU 303 Diagnosis & Correction 3 EDU 410 Student Teaching 10
EDU 314 Integrated Curriculum 2 EDU 401 Studeeadhing Seminar
EDU 315 Clinical Fieldwork 1 12
EDU 309 Math for Elem Teachers 5
GEN 40X General Education Capstone 4
Art or Music 2-4
17-19
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.English, Fine Arts (music, theatre, art), Frenclstéty & Political Science, Math, Psychology, S@enSpanish)

%',($

%& % ($

% '%BE-/0%% 12 # $ # %9 . % ($(%'(
Fall Spring Summer
GEN 103/104 Math/Calculus 4 EDU 201, 202, 203 Expressive Arts or Ed 234 3
GEN 100 Responsible Self 4 GEN 101 Oral Comnatitn 4
Art or Music 2-4 GEN 102 Written Communication 4
EDU 205 Educational Psychology DUE211/212 Techniques of Teaching/Field Exp 3
PED 1XX Activity Course 1 PED 1XX Activity Coues 1
PED 250 Health Science 2 16
15-17
Fall Spring Summer
EDU 234 Exceptional Child 3 GEN 2XX Diversity (C&T) or School & So 4
or Ed 201, 202, 203
Geo 304 Economic Geography 4 EDU 250 Methods of Comm Arts — WR 3
Psych 305 Child Development or Ed 215 2 GEN 225-249Sacred & Sec or GEN 25X Sci 4
GEN 25X Science or GEN 225-249 S& S Content Minor Course 4
Content Minor Course 4 EDU 215 Info Technology or Psych 305 2
17 17
Fall Spring Summer
Sci 101 Science for Elementary 4 EDU 303 Diagnosis & Correction 3 British Teacher Education Program
EDU 301 Teaching Comm Arts: Reading & 311 EDU 314 Integrated Curriculum 2
Field work 4
EDU 313 Elem SS Methods 2 EDU 315 Clinical Fieldwork 1
Content Minor Course 4 EDU 309 Methods/Content Math Elem 5
Gen 284 School & Soc (P&J) or Diversity 4 EDU 312 Elem Science Methods 2
18 Second Culture Tradition course for B.S. degreed
1y
Fall Spring Summer
EDU 410 Student Teaching 01 Content Minor Course 4
EDU 401 Student Teaching Seminar 2 Fonwv/ Am Govt 4
12 GEN 40X General Educatiop&ane a
Content Minor Course 4
16

30
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Fall Spring Summer
GEN 103/104 Math/Calculus 4 EDU 201, 202, 203 Expressive Arts or Ed 234 3 Content minor course 4)
GEN 100 Responsible Self GEN 101 Oral Comugation 4
GEN 102/120 Written Communication 4
EDU 205 Educational Psychology 2 Language 112 4
PED 1XX Activity Course PED 1XX Activity Cougs 1
Language 111 4 16
15
Fall Spring Summer
EDU 234 Exceptional Child 3 Geo 304 Economic Geography 4 Pol Sci w/American govt. -4B
or Ed 201,202,203
EDU 211/212 Techniques of Teaching/Field 3 EDU 250 Methods of Comm Arts — WR 3
Psych 305 Child Development or Ed 215 2 GEN 225-249Sacred & Sec or GEN 25X Sci 4
GEN 25X Science or GEN 225-249 S& S 4 Content Minor Course 4
Language 211 _4 EDU 215 Info Technology or Psych 305 2
16 17
Fall Spring Summer
Sci 101 Science for Elementary 4 EDU 303 Diagnosis & Correction 3 British Teacher Education Program
EDU 301 Teaching Comm Arts: Reading & 311 EDU 314 Integrated Curriculum 2
Field work 4
EDU 313 Elem SS Methods 2 EDU 315 Clinical Fieldwork ]
GEN 284 School & Soc (P&J) or Diversity 4 EDU 309 Methods/Content Math Elem 5
Content Minor Course 4 EDU 312 Elem Science Methods 2
18 Gen 2XX Diversity (C&T) or School & So 4
17
Fall Spring Summer
EDU 410 Student Teaching 10 Content Minor Course 4
EDU 401 Student Teaching Seminar 2 Content Minor Course 4
12 GEN 40X General Ealion Capstone 4
PED 250 Health Science 2
Art or Music 24
16-18
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Secondary Education Major Scope & Sequence Approved WJC Faculty April 2005
Secondary (9-12) and K-12 (All level) Education Prgram Scope and Sequence - Abstract

Due to the way that teacher certification rulessarectured, teacher education programs whichteaelacher certification in grades 9-12 or K-12
are considered to be Secondary Teacher Educatigngms at William Jewell College even though thetado include instruction in methods to
teach at all levels and field experiences at ammimn of two different grade levels (1-6, 5-9, 9-12).

William Jewell College secondary teacher educgimygrams prepare students to teach a specific mosudject in either grades 9-12 (English,
Biology, Chemistry, Math, Social Studies, Speecath @heatre, Physics & Physical Education or K-12(RAtusic, French or Spanish). Secondary
teacher education at WJC is designed to providdests with learning opportunities which build thenowledge and understanding of how
adolescents grow, develop and learn, how schoelstauctured and operate, and effective teachiettpoas to facilitate that growth and learning.
Secondary teacher education students then applgx@ahd upon this knowledge by utilizing skillsriead in course work in multiple field
experiences throughout the program.

The next three pages provide an overview of theauar requirements for and the concepts covanafilliam Jewell College’s Secondary & All
level Teacher Education Program.

Advising: Secondary/K-12 Education majors must be doublerma@nd MUST be advised bpth content and education advisorgach semester

General Knowledge: In addition to WJC General Education Program sdaoy education students are required to complet&aDiversity

course.

Writing Standard: All teacher education students must demonstrateew communication competence. In addition tocggsful completion of
Gen 102, Written Communication, the student mustinae to exhibit strong written communication kkih education course work. The WJC
Education Department Rubric for Professional Wgtmill be applied to all writing assignments; iident is not demonstrating competence the
instructor should require the student to seek sesvirom the Writing Center and put a note sorgjatito the student’s file and the Care Team file.
Oral Communication Standard: All teacher education students must demonstralecommunication competence. In addition to sssfté
completion of Gen 101, Oral Communication, the stuanust continue to exhibit strong oral preseaiasikills in education course work. If the
student does not demonstrate those skills theuctsir will file a Care Team form and the student @ counseled.

Numeracy Standard: All teacher education students must demonstraie In@athematical competence. In addition to sigfaesompletion of Gen
103, Math Model Building (or equivalent), the statlemust continue to exhibit knowledge/use of mathigrs in education course work. If the
student does not demonstrate those skills theuetsir will file a Care Team form and the student @ counseled.

Failure to exhibit knowledge or skill competenceny of the areas above will result in either detwiar release from a teacher education program.

Content Knowledge: Secondary Education majors must double majodurcation and in the field in which they desire &odertified to teach.
William Jewell College offers teacher certificationthe following fields: Art, Biology, Chemistr§nglish, French, Mathematics, Instrumental
Music, Vocal Music, Social Studies, Speech and free&panish, Physics & Physical Education.



Secondary Education Major Scope & Sequence

Approved WJC Faculty April 2005

1°T-2"P YEAR L2 YEAR 1°T-2"P YEAR 15T-2NP_3d 2"P37 YEAR
Fall, Spring & Su Annually Fall & Spring Annually Fall, Spring & Su Annually Fall, Spring Annually Fall & Spring Annually
EDU 205 (2) Ed 211(2)-212 (1) EDU 215 (2) EDU 234 GEN 284 (4)

Educational Psychology

Techniques of Teaching
Pre-requisite Edu 205
First Field Experience Suburban

Information Tech

Exceptional Child

School & Society

Learning Theories tied to practice
of instruction/ assessment:
Intentional Teacher (reflection);
Education/PsyResearch
Brain-based research
Information processing &
memory;

Individual intelligence
(standardized testing: use &
interpretation; apply statistical
knowledge from Gen 103) &
differences (learning styles) &
intro to differentiated instruction;
Child & Adolescent growth and
development

Cognitive, Socio-emotional
(identity), Physical (health;
nutrition; safe/ dangerous
behaviors: drug Alcohol abuse,
eating disorders, self- mutilation,
sexual identity/behavior)
Personality/Affective/Moral,

Language; personality inventories|

Intro to Teacher Role/Profession
Social learning theory—
constructivism/cognitivist, multi-
culturalism, scaffolding, ZPD
Teacher constructed assessment
(selected response, constructed
response, performance assessme
scoring guide, rubrics,
construction.)

Behaviorism — Reinforcement,
motivation, intro to classroom

Bloom'’s taxonomy — promotion of
critical thinking.

Essential Teaching strategies
based on research

5 lesson approaches: Deductive,
Direct, Inductive, Inquiry, and
Jigsaw; Study different lesson
approaches.

Compare & understand difference
cognitivist/ behaviorist.

Word
PowerPoint
Excel
Internet

Graphics
Tables
Charts &
sgraphs
Newsletters

Connect theorists and their researcMail merge

to the different lesson approaches
studied.

Practice lesson writing and
evaluation (assessment of
lessons/implications for
implemention.

Intro to professional journals,
MOSTEP standards, and Teacher
Work Sample.

Field Experience:

Suburban partner schools.
42-48 contact hours
bserve and reflect on classroom
peration, lesson implementation;
identify lesson approach & analyz
in journal.

n

management.

Web Design

Chat rooms

Email — use in instruction.
WebQuest
|Adventure
Gradebook

Test Writing

On-line assessment
Surveys
Zoomerang

Palm Pilot use

GPS

Scanning

Writing to CD/DVD
Video-streaming
Image manipulation
Software evaluation.

D

4 part objective (cognitive,
affective, psychomotor, social)
Definition, Identification,
Characteristics, Intervention,
Accommodation/Modification
Range of all Exceptions
(including gifted, at-risk &
neglected) placement
models/options;referral. LRE; IEP
Individualized objectives.
Classroom teacher’s role.
Range of school practice
(Inclusion models) &
implications for

teacher. Finding resources/
meeting individual needs.
Individualizing instruction.
Socialization Skills.

Parent Communication;
Behavior Mod/Intervention
strategies.

Assistive Devices.
Law-IDEA;504

Reporting- Requirements (abuse)
Non-discriminatory diagnostic
procedures.

Cultural/ historical context of
schooling.

Over-lay of U.S. public school
development on general U.S.
history.

Stratification by SES; Segregation

by gender, race, ethnicity; Inequity.

Influence of Religion, Societal/
Economic Expectations,
Competing Political Interests;
Sociological perspectives;
Diversity; Curriculum.

School organization.
Philosophical bases of educationg
thought.

Education Law.

Intro to MO

Curriculum

Frameworks.

Written Communication Skills

(Rubric); APA format.
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Secondary Education Major Scope & Sequence

Approved WJC Faculty April 2005

JR FALL JR SPRING JR SPRING SR FALL* SR FALL*
Annually Annually Annually Annually Annually
EDU 310 (2)-311 (1) EDU 3XX (2-4) EDU 307 (2) Edus3(1) EDU 401 (2) EDU 424/425 (10)

Secondary Methods

Second Lab Field Experience
Urban

(Pre-req. admission to teacher
education)

Content Methods of Teaching
Secondary

NOTE: multiple courses for
Music see advising literature

Teaching Reading in the Content Areas
(Pre-req. Edu 310)

Third Lab Field Experience

Rural and Pre-Student Teaching

Reflective Student
Teaching Seminar

Pre-req. admission to
student teaching.

Student Teaching

Fourth Field Experience
Pre-req. admission to student
teaching.

Advanced Lesson Planning

Implementation

Deductive

Inductive

Inquiry

Problem solving

Integrative

Coop Groups

Active Learning

nstructional strategies
Discussion, Questioning, Coc
& Self-Directed Learng,

Simulation,

nquiry, Concept mappin
Diversity and means to fost
student achievement for all.
ndividualization/differentiates
instruction.
Assessment; Summary grad
Reflective Practice — Models &
Development of Skills (rubric —
Journal use; Portfolio analysis;
Work Sampling Goal Setting;
Self-evaluation; continual
instructional improvment)
Paren-Teacher Communication
Classroom Manageme-— conflict
resolution

Exhibition/Performance/Derr
Secondary school organizat

Field Experience:

Urban partner schools.

42-48 contact hours

Observe and reflect on classroor
operation, lesson implementation
and do analysis. Specific
assignments in syllabus.

Specific Lesson Planning

Resources/variety of strategies

Specific to field.

Methods/tools of inquiry

specific to field.

Interdisciplinary instruction in
field.

Field Technology applications:

soft/hard-ware for field.

Curriculum guidelines, MO
(MOSTEP & K-12
Frameworks) & National
professional organizations

Long Term Planning (month-

year).

Literacy/Reading Levels

application to field.

Learning styles use in field.

Differentiation

Assessment specific to field

Reflective practice

Goal setting; Self-Eval

Community Resources

Classroom Management

Lab/Tools in field

Safety in field

Long range plan (10 days); Unit

Calendar

PositiveClassroom Communication Motivation

Technology (website, web lesson
Webquest)

Community Resources

GLE’s

NCTE/IRA Standards; MO Curr.
Frameworks; MO Show-Me Stds;
Diagnosis & Correction —middle &
secondary level of reading level issues.
Theories of Language acquisition/use.
Individualized instruction.
Reading/Literacy instructional models.
Technology use.

Diversity — family, culture, community,
ethnicity.

Orientation to schools (rules, expectation
Lesson plan;

Purposes of assessment;

Informal assessment measures:

Management;

Discipline;

Ethics;

Learners;

Individual

Diversity

Curriculum;

Instructional models;

Communication;

Assessment;
5)Classroom Research;

Portfolio/ Teacher Work

Sample construction;

Writing/

observations, running records, IRI, spellingReflection

writing;

Strategies for individual differences;
Motivating reluctant readers

Analyze grade level material.

Anticipation guide, visual aids, mental
images, analogy, DR graphic organizers,
note-taking, writing to learn, Study guideg
vocab activities, previewing, pre-reading,
book talk, QARS, KWL, Problem
situations, student-dev. questioning,
reciprocal teaching, guided discussion we
Intra-act story impression, summarizing.
2 part Field Experience:

1) Rural partner schools.

42-48 contact hours

Observe and reflect on classroom
operation; lesson implementation; &
analysis. Specific assignments in syllabu
2) Pre-student teaching placement — slow
assume responsibility in classroom to
prepare for next semester student teachir
experience. Prepare TWS unit.

Skills (Rubric
Journal);
Professional demeanor;
Interaction with
colleagues;
Support Services;
, Technology use;
Job search;
Natl Bd Cert

b,

2

ly

All experiences in student
teaching. Implement instruction/
assessment. Reflect on and
improve teaching performance.
Perform as professional in schog
building.

Improve the K-12 students
performance.

*NOTE: Exceptions made for
students who MUSFEtudent
teach in Spring. (athletes, etc.)
by permission of advisor.

These students must move ALL
course work UP ONE YEAR OR
return for an additional fall to
complete the program after a 4
year degree program.
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Foreign Language 111 4 Foreign Language 112 or 114 4
GEN 100 Responsible Self 4 GEN 101 Oral Comnaiiua 4
GEN 102/120 Written Communication 1 GEN 103/104tV@alculus 4
Content Major Course 4 Content Major Course 4

16 EDU 205 Educational Psyohgl 2

18

oo +@ ##
PED 1XX Activity Course 1 EDU 215 Information Tewlogy 2
EDU 234 Exceptional Child 3 GEN 25X Science
Foreign Language 211 4 EDU 211/212 Techniques of Teach/Field E
GEN 225-249 Sacred & Secular 4 Content Major Course 4
Content Major Course _ 4 Content Major Course 4

16 1
oo +@ ##
Gen 200 Cultural Pluralism (C&T) 4 GEN 284 School & Society (P&J) British Teacher Education Program
EDU 310/311 Secondary Meth. Fieldwork |3 GENX3Xontent Methods 21

(If 2/3 credits add elective to = 4 for degree

Content Major Course 4 Content Major Course 4
Content Major Course EDU 307 Teaching Reading in Content/ _
(could be capstone) 4 315 Fieldwork
PED 1XX Activity Course 1 15

16

% ‘% #t #

EDU 42X Reflective Student Teaching 10 N=HDX Gen Ed Capstone
EDU 401 Student Teaching Seminar _ | 2 Elective (for degree total) 2-4

12 Content Major Course or elective 4

Content Major Course or elective 4

*If Major is completed 14-16
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GEN 100 Responsible Self 4 GEN 101 Oral Comgation 4
GEN 102/120 Written Communication 4 GEN 103/104thMCalculus 4
Content Major Course 4 Content Major Course 4
Elective 4 Elective 4

16 16
o +6 #
EDU 205 Educational Psychology EDU 211/212 Téplnes of Teach Field Ex
EDU 234 Exceptional Child 3 EDU 215 Informatioachnology 2
GEN 25X Science 4 GEN 225-249 Sacred & Secular
Content Major Course 4 Second C & T for BS degree 4
Second Cult & Trad for Gen Ed BS 4 Content Major Course 4

17 17
o +6 #
Gen 200 Diversity w/choices C& T 4 GEN 284 School & Society (P&J) ritBh Teacher Education Program
EDU 310/311 Secondary Meth. Fieldwork |3 GENX3Zontent Methods 21
Content Major Course 4 Content Major Course 4
Content Major Course EDU 307 Teaching Reading in Content/
(could be capstone) 4 315 Fieldwork
PED 1XX Activity Course 1 PED 1XX Activity Course 1

16 16

% (3 #H

EDU 42X Reflective Student Teaching 10 NXDX Gen Ed Capstone
EDU 401 Student Teaching Seminar 2 Content Major Course or certification

Content Major Course

4
Content Major Course or certification 4
4
1

6
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BRITISH TEACHER EDUCATION PROGRAM

The British Teacher Education Program was develojped983-84 to provide an
opportunity for students seeking teacher certiftcato participate in a field experience
in English primary schools. The program is offeesth summer, in June to early July,
dependent upon a full cohort. All teacher educatitudents are encouraged to consider
this experience.

Students and William Jewell College faculty stayiBed and Breakfast in Chippenham,
an ancient market town, located two hours westasfdon and eleven miles east of Bath.
Field Experience placements are made in nearbyskiié& City, where most of the
schools are new, small by U.S. standards, and tiouiiteet the needs of children.

Because children in English primary schools workpanjects much of the time, students
have many opportunities to work with them both undiially and in small groups. It is an

opportunity for William Jewell students to obsereildren learning through an

integrated curriculum which has been developedrbgxgerienced teacher.

In addition to the school experience, students@pate in seminars conducted once each
week by a local school Head or someone associatedive Local Education Authority.
An extended weekend provides opportunity for travel

Students may earn six credit hours through thedBriteacher Education Program—two
credit hours for a seminar in the spring prior tong to England, and four credit hours

for the field experience. Students who participatéhe program as graduating seniors
can earn two credit hours for the seminar and thoegs of graduate credit for the field

experience through the University of Missouri, Kas£ity.

Any student seeking certification or a current eegr teacher is eligible to apply to
participate in the program. Brochures are availablehe Department of Education
office with a response form and additional cosbiinfation. Applications are due by
November 1, prior to the summer of participatiohefle are a limited number of spots,
please apply early if you are interested.
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Educating the Intentional Teacher
Department of Education Assessment Plan
Evaluation of our teacher education student performance and programs

Departmental Goals/Benchmarks

To accomplish the Department of Education mission (see conceptual frameanoek ir

this document), the faculty created a scope and sequence of course and field work
designed to produce specific knowledge and skills in our teacher education gradui
summary in program descriptions earlier in this handbook). That knowledge and those
skills have been organized into three overarching categories: content knowledge and
pedagogy; knowing the learner and pedagogy; and reflection/professional development.
Within each of these three directional categories we have set broad goals@ing lear
outcomes/objectives to use to assess student progress toward acquisition of knowledge
and skills and to evaluate the effectiveness of our teacher education programsingi

that knowledge and those skills.

Benchmarks are further defined within the goals and objectives of each required
education course.

Category I: Content knowledge and pedagogy
Goals:

William Jewell College teacher education graduates will:
possess and be able to use/teach breadth and depth of content knowledge
in appropriate fields.
be knowledgeable about and be able to use research methods in their field
to forward their own learning and will be able to teach those methods to
their K-12 students so that those students can conduct age appropriate
research.
acquire and be able to use a broad range of pedagogical
techniques/strategies (including technology) effectively to produce
learning ineach(and every one) of their K-12 students.

Learning Outcomes/Objectives:

William Jewell College teacher education graduates will:
- convey accurate content knowledge during methods courses and clinical

field experiences.
research content knowledge in preparation for their own instructional
activities.
apply instructional methodology strategies to create learning experiences
that make subject matter meaningful for students.
create, and implement a variety of effective instructional strategies,
methods, techniques and approaches including techniques that foster
deductive, inductive, integrative, inquiry, and critical thinking.
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make effective instructional choices considerirgysbbject matter to be
taught, consulting state, district and nationahdgads, and including
sequencing, pacing, emphases, activities, and atvaitu
use technology proficiently and appropriately asnatructional tool.

Category Il: Knowing the learner and pedagogy

Goals:
William Jewell College teacher education graduatdéls

understand how children develop, generally andultucal context, and be
able to consider developmental levels when planmistyuction for

groups and individuals.

understand the complex factors that influence iegrand teaching and be
able to use that understanding to plan effectig&uction for groups of
students and for individuals.

Learning Outcomes/Objectives:
William Jewell College teacher education graduatdéls

know and be able to apply learning theories tautsional planning and
practice.

know theories about and consider the physical, itegrn(including
language and moral reasoning), and socio-emotiewual of individual
students when planning instruction for groups oflehts and individuals.
understand the influence of cultural and socioeoandoackground on
individual student learning and be willing and atdeconsider an
individual child’s background in instructional plang and
implementation.

understand the range of exceptionalities in indiglcchildren and be
willing and able to consider an individual chilégceptionalities in
instructional planning and implementation.

know and utilize a variety of instructional stratsgtechniques to meet the
needs of individuals to produce learning in thagbviduals.

create a classroom environment that promotes stuespect,
participation, and motivation and which enhantesself-esteem and
encourages self-efficacy of each student.

Category lll: Reflection/professional development

Goals:
William Jewell College teacher education graduatéls

understand how sociopolitical issues in the Un8é&ates influence U.S.
education/schooling in complex ways and developragnal philosophy
for teacher action based on that understanding.

think critically about their own teaching pract&ed use information
gleaned from systematic, reflective practice tprove the instructional
process including instructional and ethical decisaaking.
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consider their personal attributes and skills ghtiof research on
effective teaching practice to develop a persaediiing style that is
effective.
continuously seek and benefit from opportunitiaspimfessional
development.

Learning Outcomes/Objectives:
William Jewell College teacher education graduatdls

know and use the “Missouri Show Me”, professiongamizations' and
district standards for curriculum development, atiter sources of goals
and objectives in instructional planning, includigrgde level
expectations.

analyze their K-12 students’ performance and thecafeness of their
own teaching practice daily in order to improveltbot

behave professionally in interactions with studeotdleagues,
supervisors and the community.

seek and utilize information from professional s@srin the field of
education to improve his/her teaching practice.

promote change in schools/the community that erdnagoal educational
opportunities for all children.

Benchmarks/Checkpoints of Student Progress:

Teacher education student progress toward thesetolgs will be measured
systematically at five points.

Post-Program Employer/Graduate Evaluation|of
Teacher Education Program

Student/Teaching Competence — Portfolio —
Program Completion

=

Admission to Student Teaching

=

Admission to Teacher Education

=

Early Teacher Education Course/Field work




1)

2)

3)

4)
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The first systematic evaluation will be early ie fhrogram — at the conclusion of
Edu 211/212, Techniques of Teaching/Clinical Faelokk. Edu 211/212 constitutes
the first professional course including field wankd will be an early check point that
the student is making progress toward the teacheration program’s objectives and
goals. Students must complete Edu 211/212 saisiiycprior to application to the
teacher education program and the evaluation flosnetxperience is one data point
for admission to teacher education. The studerst maceive a grade no lower than a
“C” in the course work and must achieve an ovesdlhg of “80% or higher on the
early field experience evaluation” from the fielabfk cooperating teacher (amongst
other things) in order to be admitted to teacheication (see attached early field-
work evaluation form — the evaluation stems on thisn mirror our defined teacher
education learning outcomes/objectives).
The second systematic evaluation comes at admissiacher education. If the
student wants to complete teacher education wélour-year degree program, this
checkpoint comes during the sophomore year orteo than the first semester of the
junior year (and for elementary majors the lattetednay preclude graduation in 8
semesters). A number of data points, including @PBasic skill areas, GPA in
content field, GPA in Edu 211/212, 205 and 234, GBAscores, faculty
recommendations, and field-work evaluations arel @seindicators of performance
at this point. See requirements for admissioraalier education programs later in
this handbook. Individual evaluations may be foundtudent files.
The third evaluation point comes at admission tdent teaching. Teacher education
students must apply for student teaching in thersgeveek of the semester prior to
the semester in which they plan to student te@gain, a number of data points are
considered including GPA in content field, GPA dueation course work, faculty
feedback (content and education — see attachethreendation form aligned to
Department of Education learning outcomes/objes}iaad field-work evaluations
(same early field-work form). Admission data amtidions may be viewed in WJC
Department of Education faculty minutes (availahlannual files) as well as in
individual student files.
The fourth evaluation point comes throughout stuitissrching. Student teaching
feedback forms are used by the cooperating teasttethe College supervisor,
throughout student teaching, to provide guidanddécstudent teacher about their
performance. Specific feedback is given aboutsareavhich they need to improve
prior to successful completion of student teaclkingd the teacher education program.
The student teaching feedback form (see laterisniandbook) is aligned with the
teacher education program'’s objectives and gokte mid-term and final student
teaching forms, which assess competence, are ladse@to the teacher education
program’s objectives and goals. The teacher egurcatudent may not complete
student teaching unless he/she demonstrates aciitent/pedagogy competence
during student teaching (as monitored by feedbank$ and evaluated by mid-
term/final student teaching evaluation form — sg@ched). Discussion of student
teaching evaluation may be viewed in WJC Departroéiiducation faculty minutes
(available in annual files); final student teachevgluation forms may be found in
individual student files and in WJC Department dfiEation annual files.
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In addition to student teaching evaluations, tlaeher education student must
complete a portfolio consisting of the teacher wsaknple and a separate group of
reflections. The knowledge base which the poxfdémonstrates has been under
development throughout the teacher education pnogf@ach course has designated
assignments that are aligned with a specific coolgective and hence the Department’s
learning objectives/outcomes. The portfolio is pteted during student teaching. The
required teaching portfolio provides evidence @&f $tudent teacher’'s pedagogical and
content knowledge and skill and ability to refleattheir own practice. The teacher
education student does not receive a grade foestudaching until he/she has
demonstrated content/pedagogy competence in th®lpmrElectronic portfolios are
available in the WJC Department of Education Office
5) The fifth evaluation point comes at and after pamgicompletion. There are three
data points to this checkpoint. PRAXIS scoresragam completion are an
indicator of either content knowledge or conterd ppdagogical knowledge
(depending upon which instrument is required byddisi). PRAXIS data is
reported to the federal government under Titleflarting guidelines annually and
may be seen online in the WJC online catalog (2 gata may be found in the
printed catalog).

The second, post-graduation, data point comes fn@employers of our graduates
who are surveyed about our graduate’s teachernpeaiftce one year after program
completion. The employer survey is aligned with thacher education program’s
objectives and goals. Although the student hadugted and been certified by this
point, this data point provides feedback to theadiepent about how we can improve
our teacher education programs. Employer survey miaty be found in Department
of Education annual files. Discussion of inforroatlyielded from that data may be
found in WJC Department of Education faculty megtimnutes in annual files.

The third, post-graduation, data point is prograation by our alumni. Thisis a
self-report of student competence and providegmmédion about WJC teacher
education program efficacy. Our graduates areey@ annually one year after
completion and five years after completion. Gradwsirvey data may be found in
Department of Education annual files. Discussibmimrmation yielded from that
data may be found in WJC Department of Educaticolfg meeting minutes in
annual files.

Faculty Assessment of Student Performance

The benchmarks/checkpoints discussed above redgtiaepoints of student performance.
The forms used to gather these data points aras$ied above in the benchmark
discussion and can be viewed in the Education Deyeart office. They are produced
through faculty and K-12 cooperating teacher assessof teacher education student
performance.

The College faculty provide feedback about teaeldeication student performance in
courses through assignment feedback (use of rylsgosing guides, comments, grades).
College supervisors and K-12 cooperating teachengge feedback through oral



43
conferences and written feedback on field work beett evaluation forms (attached).
In addition, each teacher education student is tad when the student is advised for
the following semester and by all education indtitecduring course work.

If at any time an instructor/advisor has reasobeieve that the student is not
progressing towards teacher competence (as ddiyndte benchmarks and criteria in
each of the feedback forms delineated in the assggsprocess) then the student will be
care-teamed. The care team form (which can beisdée appendix to this document)
has been aligned with all other feedback formsaitid the WJC Department of
Education learning outcomes/objectives. The imstmmwho perceives a
knowledge/skill/disposition deficit completes aeéeam form and the student is
counseled about what actions need to be takervieajethe required skill, knowledge,
or disposition. A student with multiple care tefarms/counseling sessions has
demonstrated a pattern and may be counseled ¢l ¢éacher education program if the
student is not showing progress toward the requineaviedge, skills, or dispositions.
(Care team forms for students who have been cameeig may be found in their
individual files and in the chronological, WJC Depaent of Education Care Team
files.)

Teacher Education Program Assessment Process

Data from all data points included in the studemhpetency assessment process are used
to evaluate teacher education program effectiven€se WJIC Department of Education
faculty collect all data annually and consider itifermation provided by the feedback

from those sources (early field-work data, teadurcation admission data (to teacher
education and student teaching), student teachialg@&ion data, portfolio performance
feedback, PRAXIS score data, employer evaluatida, dgaduate program evaluation
data) in faculty meetings throughout the year aé asein two annual summer program
evaluation and planning retreat®ecisions about program modification are generally
reached at the two summer retreats and documentatioof those discussions and
changes can be viewed in the WJC Department of Edatton annual files

Teacher Education Program Curricula

The WJC teacher education program curricula haee designed to produce the
learning outcomes/objectives outlined in this assent plan and in the related
conceptual framework. The design of each coursanaies from the teacher education
goals and objectives. Teacher education facultgtmmodel teaching best practices in
their own instruction, utilizing a variety of ingttional techniques. The teacher
education faculty have examined the scope of idd&i courses and sequenced those
courses to create a coherent program of study iohadourses and field experiences
build on each other to developmentally producekiimvledge and skills that intentional
teachers must possess. In addition the Care Teaoed$3 provides information to
students regarding the knowledge, skills and disipos required for effective teaching
and guides each teacher education student as lisgbBps those dispositions. Adjunct
instructors are familiarized with the teacher ediocescope and sequence and are
included in discussions regarding teacher educgtiogram design and modification so
that their instruction contributes to student asdian of the stated learning outcomes
and objectives (skills, knowledge and dispositimtuired to be an effective teacher).
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Teacher education faculty collaborate with collessgun Liberal Arts and Sciences
Departments to insure that content knowledge obgstaire met. This collaboration
occurs systematically through the Teacher Educationmittee as well as informally
through conversations and other meetings..

Department of Education Annual Assessment Process

Data Collected —
Student Performan

data points — GPA,;

Graduate and Employer Sur

A) Student Talent Development or
redirection out of teacher education

B) Program modification —
sontent of course work; field

work £xpeNenhces; supervision;
feedback; evaluation.

Data Analyzed —
A) Student Progress monitor

Course feedback; Advising
Team Proces:
B) Discussjon at biweek]y
Departmeidt of Education faculty

meetings and two summer retreats.
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STUDENT ADVISING PROGRAM

The College provides academic advising servicesttments from their first day at
Jewell. Faculty advise entering first year studems then the student is assigned one or
more major advisors who help the student desigir floeir year teacher education
program. This entails advising about both degrekcantification requirements.

Elementary Education professors serve as the pyinaavisor for all elementary
education majors.

A student seeking secondary (grades 9-d2}ll-level (grades K-12) certification is
assigned to both a faculty advisor from the depantnof his or her content major
(primary advisor for registration) and a secondadycation advisor (secondary both
from the perspective of secondary education préijparand secondary advisor in the
College). The content area advisor will meet with student to plan a program to meet
the graduation requirements of the content majbe Education Department advisor will
help the student develop a plan to meet teachdfication requirements as well as the
education major requirements.

While secondary and all-level students must chotwseobtain a second major in
education, education cannot be the only major esetstudents.

Education advisors are assigned by the Educatiggaiment Advising Director. While
advisors can assist the student in developing grano of study and in meeting the
procedural expectations that will lead to the appete degree and teacher certification,
it is the student's responsibility to utilize alltbe resources available to see that he or she
meets all of the requirements for the degree artdication that he or she seeks.

Post-baccalaureate students are assigned an EnuBspartment advisor who will help
them identify the courses required for teacherifesation. Post-baccalaureate students
can receive the equivalent of an Education majorabel not awarded a major or a degree
unless a second full baccalaureate program is pdrand completed.

Alternative Certification Education Program studerdre advised by a Continuing
Education Department advisor in consultation witrtEalucation Department advisor.

TEACHER EDUCATION STUDENTS MUST CONSULT THEIR EDUCA TION
ADVISOR EACH SEMESTER regardless of whether or notthey are approved for
registration by their primary advisor. Since students register online through web
advisor they are physically able to register onoe advisor clears them. However if a
teacher education student enrolls without seekthgca from his/her education advisor
he/she may delay graduation and/or teacher cetiiic.
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Monitoring Student Progress in the Teacher Educatio Program

The student is responsible for monitoring his/hen@rogress toward completion of a
teacher education program at William Jewell Colleee Department of Education
(DOE) faculty and staff will assist the studentdrgviding advising, and notices of
deadlines, testing requirements, etc. Howeversthgent must monitor and MEET the
requirements To complete a teacher education program witlfouayear degree
program the student should consult and follow fhegther Education Timetable” in the
Appendix and use the 8-semester plans (earlidrisnhiandbook) as guidelines.

A student can declare a teacher education majar apty into the College or at any
time thereafter and should do so as soon as pessilce he/she has decided to pursue
teacher education. To declare a major a studengcdo the WJC Intranet
(jww.jewell.edu) to the “Online Forms” prompt artteh select “Advising” and complete
the Advising Form to request the education majar @m education advisor. Students can
declare either an elementary education or a secpredacation major (K-12 program
applicants declare a secondary education majocl#dimg music majors)Declaration

of a major DOES NOT CONSTITUTE admission to a teackr education program
Specific, state mandated and WJC adopted, admisstena for teacher education must
be met before a student can be admitted to teachmation. Admission procedures are
detailed later in this Handbook

Care Team

Although the student has primary responsibility foonitoring his/her own progress
toward teacher education program completion, tlelf also monitor each student’s
progress. Because teacher education leads to entyprofession, the Department of
Education faculty have a responsibility to monitioe progress of students in acquiring
the knowledge and skills necessary to be an efietéiacher. To meet this obligation the
faculty developed a “Care Team” procedure.

Whenever a student does not demonstrate undenstpafiior practice a key attribute of

an effective teacher a faculty member will initi@e'Care Team” Form (see form in

Appendix). This form identifies the key attributet an effective teacher. If a “Care

Team” Form is initiated the faculty member will iddy the nature of the issue. Once
the form is completed the student will be counseddout the need for action, will

develop action steps for acquiring the necessaowladge/skills; sources of assistance
will be identified, and dates will be set to momijarogress toward acquisition of the
needed attribute(s).

Progress toward student acquisition of effectivacier attributes will be one of the

factors considered when the student applies foriggiom to teacher education and for
student teaching. If the student has unresolved€¢Team” issues at any checkpoint the
student will not be admitted (to either the progmmstudent teaching).
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Teacher Work Sample/Portfolio — Developing as a pfiessional

Beginning with full implementation of the Departm@h Education scope and sequence
in 2006 — 2007, teacher education students wilagadgn a developmental process for
which the Teacher Work Sample (TWS) will act asimlg. Students will learn the TWS
model throughout their program and will practicengoeach of the seven TWS pieces as
follows:

Contextual Factors in GEN 284.

Learning goals and design of instruction in EDU /212.

Assessment and instructional decision-making in E20/311 (secondary) or

301/311 (elementary).

Analyzing student learning and reflection/evaluatjand revisit contextual

factors) in EDU 307/315 (secondary) or 303/315r(eetary).
The William Jewell College Education faculty haviged these TWS tasks with the
MoSTEP standards.

Teacher education candidate development will cudibeinn creation and implementation
of a TWS unit during student teaching. For morgcdetion of this process, see the field
work requirements later in this handbook.

Teacher Work Sample Product
The Renaissance Group based their standards archseith Kentucky teachers that
indicated the factors that distinguished successflubols from unsuccessful schools and
found that successful schools had:

Intentional verbal communication about curriculum

Used test scores to identify curriculum gaps.

Used samples of student work to inform instruction.

Aligned instruction and assessment with state lagrgoals.
Therefore the TWS product is a unit designed byte¢heher education student The focus
is on causing student learning and using data ahetdctual performance of students to
inform instructional decision-making.

This practice underscores the fact that it is &daeher’s job to cause P-12 student
learning — to measure that learning and to be axteble for it. By doing the TWS unit,
our teacher education students demonstrate thaatieanfluencing P-12 student
learning.

William Jewell College teacher education candidatiiscreate and implement a
Teacher Work Sample unit during student teachiimgs TWS unit will be the primary
artifact in the candidate’s portfolio. The actpabcess is based on unit planning — design
of instruction to cause learning. Moreover then@ay process is premised on the
following:
Instruction starts with standards — what standenfdsm instruction? From
standards the process moves to
Assessment (Wiggins & McTighe, 2001) which musttpde instruction and
requires teachers to:
o define learning objectives and the evidence thitsivow you that
students have achieved those objectives [whattidbk like].
0 create assessments that will evaluate/measure\tltnce.
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Must have some form of pre-assessment (to assess pr
knowledge and inform instructional decision makjmgcess);
Must have formative assessment (to gauge understdprbgress
of students; modify; design instruction for indivel needs)
Must have post-assessment (final) assessment whakis what
each student learned during the unit. Nearly idahto pre-
assessment OR based on same objectives/critenat (if
paper/pencil or reproduceable performance).

Having planned assessments tied to objectivestuwhér education candidate can
then plan instruction —

o Consider the instructional context — what is pknowledge of students?
Who are the students? How do the individuals feawihat is the
community/societal/cultural context of these studéhis classroom?
What will be the influence of all these factorsiostruction?

o Plan instruction to accomplish the objectives ankkad to the planned
assessments — here are the elements of

Lesson plans/instructional activities (tied to stamls and
objectives),
time for instruction — creating a unit calendar.

Then the candidate teacher can implement instruetio

o0 start with pre-assessment and use that data tdyren before starting;

o implement instruction as planned with formativeeassnent -- modifying
as instruction progresses for group and indivichesds based on that data
— relate to calendar for unit — time managemeniw to accomplish
objectives within the limited time but still medtident needs.

0 post-instructional assessment — nearly identicptésassessment and
THIS then allows teacher candidate to CHART THE SBNTS,

GAINS - how did their knowledge/skills/performarinerease DURING
THIS unit?
Chart each individual's gain in graph based onniegy objectives; chart class
growth in bar graph on each objective.
Analyze student performance for each learning diweand consider
implications for future instruction. Is there sdhiag that needs to be re-
taught/reviewed prior to moving on to next unit?eAhere individual students
who need individualized assistance (with this cohénd/or in general — are there
skills that need to be built? What modificationgin individual students need in
future instruction?).

Student Teaching Reflection

In addition to implementing and analyzing a TWSt ahiring student teaching,
candidates will also write ten separate teachésaebns on topics related to the
MoSTEP standards and good teaching practice. Th@seflections will document
teacher education candidate knowledge on MoSTERIatds not explicitly addressed by
the TWS unit. These 10 reflections will constittlie second set of artifacts in each
candidate’s portfolio.



Admission
to a
Teacher Education
Program
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PROCEDURES FOR ADMISSION TO A TEACHER EDUCATION
PROGRAM

Undergraduate Teacher Education Application and Adnission

Students who have declared an education major toeagply for formal admission to a
teacher education prograas soon as they have met the requirements for adreisn
as noted in_this handbook Time of application will vary depending upon whthe
student decides to major in education and/or if ¢hedent transfers from another
institution. HOWEVER in order to graduate in 4 years the studentneeds to be
admitted by the end of the second semester of thephomore year.

Ordinarily teacher education students must appty@admitted no later than the spring
of the sophomore year (45-50 credits earned) irerotd finish the teacher education
program in four years. If a student applies famas$ion and/or does not meet admission
criteria by that threshold the teacher educaticsg@am will PROBABLY exceed four
academic yearsassuming that the student does meet admissideriarieventually.
Enrollment in education courses does not imply adrmssion to a teacher education

program.

Potential teacher education students must submitequired documentation with the
application to teacher education. Once ALL reqlimeaterials (recommendations,
transcripts, etc.) have been received the facukynbers of the Education Department
will consider the student for admission at the nexgularly scheduled admission
committee meeting (held one time each semesteffl@basis of the stated criteria. The
student will be notified by letter of the facultydecision.

Approval - If the request is approved, thestudent continues in the specified

plan of study. The student will be informed by lus her advisor of the

requirements which must be completed prior to sititeaching and graduation.

Disapproval- If the request is denied or deferratle student will not be
permitted to_enroll _in_education_courses at or_abo® the 300 level The
student's advisor will assist the student in plagriuture action.

Post Baccalaureate

College graduates (with a major or an equivalenaahajor in one of the following
fields: art, English, social studies, math, mu&imlogy, chemistry, physics, physical
education, Spanish, French, or speech/theatre)witio to pursue teacher certification
from William Jewell College without completing ahet degree must apply for formal
admission prior to or during their first semestéteacher education course enrollment.
If the post-baccalaureate applicant_enrolls prior b _admission_he/she does so at
his/her _own_risk. Enrollment does not imply admission Post-baccalaureate
admission requirements can be found in this harklboo

Alternative Certification (Secondary or All-Level only)
Persons who have already earned a degree witha oragn equivalent of a major in
one of the following fields: art, English, socialidies, math, music, biology, chemistry,
physics, physical education, Spanish, French, eedp'theatre AND who are employed
by a school district, but do not possess teach#fication, may apply for the Alternative
Certification program. Applicants who wish to pugsalternative teacher certification
from William Jewell College must apply for formadraission prior to or during their
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first semester of teacher education course enrolini€an alternative certification
applicant enrolls prior to admission he/she does sat his/her own risk. Enrollment
does not imply admission See the requirements for the Alternative Cediion
Education Program found later in this handbook.

Appeal Procedure
Each student is responsible for meeting all admisapplication deadlines, submitting
all required documentation, and meeting all stadslar

If a student is denied admission to either a teiaetiecation program or student teaching
the student may make a one-time appeal to the Bepat of Education faculty for
reconsideration.

To appeal an admission decision after denial theestt needs to submit a written
petition for reconsideration with the following glents:

1. Name, Nature of request (what action would you thefaculty to take?).

2. Narrative description of substantive reasons tafaculty should reconsider
their decision (i.e., What serious factors migla flculty not have known when
they reached this decision (serious illness, otliereme, extenuating factors)? Is
there additional evidence of your effective teadtaibutes of which the faculty
might not have been aware -- courses completedateg, field work evaluations
that the faculty did not have, test scores thatdhalty did not have, care team
issues that have been resolved?).

3. Provide any additional evidence cited in #2.

The Department of Education will consider petiti@isheir regularly scheduled
meetings (every other week) and notify the studemtriting of the response to the
petition.
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C-BASE TEST
(College Basic Academic Subjects Examination)

The C-BASE should be taken no later than the sesemikster of the sophomore year.
William Jewell College has a three time limit withivhich students must take and pass
the C-BASE.

College BASE (C-BASE)s a criterion-referenced achievement test the¢sses student
proficiency in English, writing, mathematics, saen social studies, and three cross-
disciplinary, cognitive competencies--interpretiveasoning, strategic reasoning, and
adaptive reasoning.

Undergraduate candidates for entry into state-approved teacHacaion programs in
Missouri colleges and universities and prior torgito teacher education programs at
William Jewell Collegeyou must achieve a score of 235 or highan each of five
academic subjects: English, writing, mathemascgnce, and social studies.
Elementary Post-baccalaureateapplicants may have to take the CBASE as an ezdgran
requirement. Secondary Post-baccalaureate alternative certificain_candidatesare
not required to take the C-BASHnIless: more testing is necessary to document
competency.

A C-BASE workshop providing instruction in test iad skills will be offered by the
Department of Education each Fall. Students whie\methey may need such assistance
should attend the workshop.

Registration and test dates are posted in thechadlide the Department of Education
office, 110 Marston. To receive an application or further information, contact the
Education office at extension 5498.
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Effective for Students applying for admission to Tacher Education 2006-2007

ADMISSION TO THE ELEMENTARY EDUCATION PROGRAM

Students must meet the following requirements toabeepted into the Teacher Education

Program:
1. Submit an application for Admission to Teacher Edian. (SEE application form in
Appendix E)
2. A Declaration of Intent form on file with the Eduima Department.
3. Completion of at least one semester at Willimwell College.
4. Completion of forty-five (45) semester hours.
5. An overall g.p.a. of at least 2.50.
* 6. Minimum g.p.a. of 2.70_with no grade below "QNOT C-) in the "General

Education Skills Courses" -GEN 101, GEN 102, andN@B3/104.

Must meet oneof these three options:

a.A score on the ACT of 23 or above.

b.An average score on the C-BASE of 300 with a scooé at least
235 on each sub-test.

C.A g.p.a. of at least 3.0 in the required elemesmty education courses for
admission (EDU 205, 211, 234).

8. A score of 235 on each sub-test of the C-BAJWree(3) time limit—If
applicant fails to meet C-BASE requirements after hree attempts, the
applicant cannotbe admitted to undergraduate teacher education atvJC.

9. Completion of Education courses, EDU 211, EDB a@Ad EDU 234 with a
g.p.a. of 2.7 and no grade lower than a “C” (NO7. C-

10. A score on the ACT or SAT. NOTE: Peopith a score of 20 or below often
have difficulty on the CBASE and the PRAXIS.

11. No grade below a "C" in the major.

12. 80% ratings of average or higher on a recommendétion a William Jewell faculty
member not in the Education Department (the studeats to have been a member
of a class taught by the faculty member writing tleeommendation.). SEE
recommendation form in Appendix D.

13. 80% or higher rating on early field experience fmazk from cooperating teacher(s).

14. Positive endorsement from education faculty.

Education students will not be permitted to ennolEducation courses at or above the
300 level until they have been admitted to the iea&ducation Program.

Elementary Education students must take 30 hrisdatation courses at William Jewell
College, including:

EDU 211: Techniques of Teaching in the ElementgrSchool

EDU 301: Methods of Teaching Communication Arts Reading

EDU 303: Analysis and Correction of Communicatiao Arts

EDU 309: Content/Methods of Teaching Math in Elmentary School

EDU 314: Methods of Teaching an Integrated Cuiiculum.

EDU 410: Student Teaching for Elementary Schodleachers
*Transfer students entering William Jewell Collegéh fewer than 30 hrs. and all first
year students will need to take these General Eaunceourses, or their equivalents, with
a minimum gpa of 2.7: GEN 101-Oral CommunicatioENG102-Written
Communication and GEN 103-Math Model Bldg. & Stiats

N

IMPORTANT NOTE: Because of the William Jewell College change dhlculation of grade
point averages effective Fall 2003, the Departneéducation has modified it's grade point
policies. Pursuant to those changes a grade ofi%d:b longer considered a grade of “C".
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Effective for students applying for admission to Tacher Education 2006-2007

ADMISSION TO ALL-LEVEL (K-12)
AND SECONDARY (9-12) TEACHER EDUCATION PROGRAMS

Students must meet the following requirements tadsepted in the Teacher Education Program:
1. Submit an application for Admission to Teacher Edian (SEE application form in

Appendix E)

A Declaration of Intent Form on file with the Edtican Department.

Completion of at least one semester at Willimwell College.

Completion of forty-five (45) semester hours.

An overall g.p.a. of at least 2.50.

Minimum g.p.a. of 2.70 with no grade @&l "C" (NOT C-) in the "General

Education

Skills Courses" - GEN 101, GEN 102 and GEN 103.

7. Must meet onef these three options:

a. A score on the ACT of 23 or above.

b.An average score on the C-BASE of 300 witlc@re of at least
235 on each sub-test.

c. Ag.p.a.of atleast 3.0 in the contentanaj

A score of 235 on each sub-test of the C-BASEe&(8) time limi—If
applicant fails to meet C-BASE requirements aftee¢ attempts, the
applicant_ cannabe admitted to undergraduate teacher educatidriar

8. A score on the ACT or SAT.

9. A g.p.a. of 2.7 in all Education courses completediate, which must include
EDU 205 and EDU 211, EDU 234 with no grade lowamtl “C” (NOT C-).

11. No grade lower than a "C" in the major

12. Completion of a minimum of eight credit hours i tteaching field with a g.p.a. of
2.7.

13. 80% ratings of average or higher on a recommendétoon a William Jewell faculty
member not in the Education Department (the studeatls to have been a member
of a class taught by the faculty member writing tteeommendation.). SEE
recommendation form in Appendix D.

14. 80% or higher rating on early field experience fmaak from cooperating teacher(s).

15. Positive endorsement from education faculty.

oOuhwh

Education students will not be permitted to enirolEducation courses at or above the
300 level until they have been admitted to the Tiea&ducation Program.

The following courses must be taken at William Jé®ellege:
EDU 310 (2 hrs) Instructional Methodology
EDU 3XX (2-4 hrs) Methods of Teaching the Conteritield
EDU 423 (2 hrs.) Student Teaclgnn the Middle School
EDU 424 (8-10 hrs.) Student Teaching in the Smudary School
EDU 425 (10 hrs.) All-Level Student Teaching

*Transfer students entering William Jewell Collegéh fewer than 30 hrs. and all first year
students will need to take these General Educatioinses, or their equivalents, with a minimum
gpa of 2.7: GEN 101-Oral Comm; GEN 102-Written Comnd GEN 103-Math Model Bldg. &
Statistics.

IMPORTANT NOTE: Because of the William Jewell College change andhlculation of grade
point averages effective Fall 2003, the DeparthntdnEducation has modified it's grade point
policies. Pursuant to those changes a grade ofi%d:b longer considered a grade of “C”.
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Effective for students applying for admission to Tacher Education 2006-2007

ADMISSION TO POST-BACCALAUREATE
TEACHER EDUCATION PROGRAMS
(Elementary 1-6, Secondary 9-12, All Level K-12)

Students must meet the following requirements tadsepted in the Teacher Education Program.
These include:

1. Submit an application for Admission to TeacBducation.

2. Submit official transcripts from atblleges/universities attended.

3. Verification of completed baccalaureate progranhwiiy.p.a. of at least 3.0 in the
degree major

4. Anoverall g.p.a. of at least 2.8

5a. Elementary certification applicants must submit a score obB3he ACT or a
comparable score on one of thleviang standardized tests: SAT, GRE, GMAT,
LSAT or Miller Analogies or paal portions of the CBASE with a score of 300
and a score of 235 or higher achesubtest.

Bb. Secondary/All-Level certification applicants must submit a passingsam the
appropriate PRAXIS Il subject exam.

6. Submission of three recommendation forms with 8@¢%mgs of average of higher by
persons who can comment on your academic teachipgtessional ability.

7. Completion of three education courses with a ggf.at least 3.0. If the applicant
has not completed any education course within #s¢ five years, he/she can enroll
for one semester at his/her own risk while in thecpss of applying.

8. A face to face structured interview with membershaf Education Department
faculty must be successfully completed by all Eletasy and Secondary certification
applicants

9. Submit $50 application fee.

THE FOLLOWING COURSES MUST BE TAKEN AT WILLIAM JEWEL COLLEGE:

Elementary

EDU 211 (2 hrs)  Techniques of Teaching in thel&mentary School
EDU 301 (4 hrs.) Teaching Reading in ElementarSchool

EDU 303 (2 hrs.) Analysis and Correction of Regling Disorders

EDU 309 (5 hrs.) Mathematics for the Elementary Teacher

EDU 312 (2 hrs.  Methods of Teaching ElementgaiScience

EDU 313 (2 hrs.) Social Studies Elementary fareachers

EDU 314 (2 hrs.) Methods of Teaching an Integtad Curriculum
EDU 410 (10 hrs.) Student Teaching for ElementgrSchool Teachers

Secondary
EDU 307 (2 hrs.) Teaching Reading in ContentrAas

EDU 310 (2 hrs)  Instructional Methodology
EDU 311 (2 hrs.)  Clinical Field Experience
EDU __ (2-4 hrs.) Content Area Methods Course

*EDU 423 (2 hrs.) Student Teaching in the Middle School and
EDU 424 (8-10 hrs.) Student Teaching in the Secosmg School or
EDU 425 (10 hrs.) All-Level Student Teaching

*If you want Middle School extension thigsust be taken with EDU 424

(EDU 234 (3 hrs.) Psychology and Education forEkeeptional Child | — must have been taken
within the last 5 years - not required to be taaeWilliam Jewell College).
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Effective for students applying for admission to Tacher Education 2006-2007

ADMISSION TO ALTERNATIVE CERTIFICATION
EDUCATION PROGRAMS
(Secondary 9-12, All Level K-12)

Intern students must meet the following requiretsiém be accepted into the Alternative
Certification Program:
1. Hold a relevant baccalaureate degree for tyeaes.

2. Submit certified copies of all college and graig transcripts.

3. Complete a satisfactory interview by admissiommittee or advisor for the
program.

4. Present documentation of employment with aa achool district.
5. Successful background check.

6. Successfully complete the PRAXIS www.etc.org/praxis/index.htmlStudents
will bring score sheet to the Education Departmbrat.student’s score is low in a
particular area, the student will be encourageshtoll in an additional course(s) in
the content area at William Jewell. Students walldr several opportunities to take
the exam, once in the summer, and again in thefalor spring, if necessary.

7. Submission of two recommendation forms with 8@%ngs of average of higher
by persons who can comment on your academic tegqciniprofessional ability.

8. Hold a overall cumulative 3.0 grade point agera

9. Achieve a grade point average of at leastr2pfofessional development courses,
with no grade lower than a "C." (NOT C-)

THE FOLLOWING COURSES MUST BE TAKEN AT WILLIAM JEWE LL
COLLEGE:

EDU 307 (2 hrs.) Teaching Reading in Content Areas
EDU 310 (2 hrs.) Instructional Methodology
*EDU 311 (2hr.)Clinical Field Experience
EDU 3__ (2-4 hrs.) Teaching (Content Area)
EDU 205 (3 hrs.) Educational Psychology
EDU 215 (2 hrs.) Information Technology

EDU 405 (2 hrs.) Classroom Management

EDU 330 (3hrs.) Foundations of Education
EDU 425 (10 hrs.) All-Level Student Teaching

TOTAL = 21-23 credits

*Fieldwork observations will extend over 2 semesters



Academic Policies

and

Professional Standards

57



58
ACADEMIC & PROFESSIONAL STANDARDS AND REGULATIONS

The student should consult the Coll&§95-2007 Catalodor the general academic
standards that apply to all programs at the Colldgeaddition, the following regulations
apply to students seeking teacher certification:

1. A grade of "C" or better is required in Billucationcourses presented to meet

Missouri certification requirementdMPORTANT NOTE: Because of the William
Jewell College change in the calculation of gradi@tpaverages effective Fall 2003,
the Department of Education has modified it's grpdmmt policies. Pursuant to those
changes a grade of “C-" is no longer considerethdeyof “C”.

. Students become ineligible for admission tolteaeducation at WJC if they cannot
pass all portions of the C-BASE (235+) within thi@ist 3 tries.

. A student may not transfer a course requireddatification from another institution
in order to replace a course for which a gradeah@ady been received at William
Jewell College.

Students who withdraw from William Jewell Cokkegr who have graduated (outside
of education) or been inactive for more than a yalimeed to reapply for admission
to the program before continuing their course wor& Teacher Education Program.

Education students will not be permitted to #nnoEducation courses at or above
the 300 level until they have been admitted toTieacher Education Program. If a
student is not admitted to teacher education duhegophomore year it may take
longer than 4 years to graduate.

. Elementary teacher education students must ssftitly complete a minimum of
30 hrs. of Education courses at William Jewell €gdl includingMAY NOT
TRANSFER):

EDU 211 (2 hrs.) Techniques of Teaching

EDU 301 (3 hrs.)  Methods of Teaching Communication Arts — Reading
EDU 303 (3 hrs.)  Diagnosis and Correction of Communication Arts
EDU 309 (5 hrs.) Math for Elementary Teachers

EDU 314 (2 hrs.) Teaching an Integrated Curriculum

EDU 401 (2 hrs.) Reflective Student Teaching Semin

EDU 410 (10 hrs.)  Student Teaching for Elemen&gzlgool Teachers.

Secondary and K-12 teacher education studergs snacessfully complete a
minimum of 20 hours of Education courses at Willidewell College including
(MAY NOT TRANSFER):

EDU 211 (2 hrs.) Techniques of Teaching

EDU 310 (2 hrs.) Instructional Methodology

EDU 3__ (2-4 hrs.) Teaching Methods (Contema)

EDU 401 (2 hrs.) Reflective Student Teaching fBam

EDU 424 or 425(8-10 hrs.) Student Teaching inSkeondary School OR K-12
(*EDU 423 (2 hrs.) Student Teaching in thedte School must be

taken here if middle school is being added to seapnprogram but does contribute
to the required 18 credit hours)
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8. Post-Baccalaureatdeacher education students must successfully amfilie
following courses at WJC:

Elementary
EDU 211 (2 hrs) Techniques of Teaching

EDU 250 (3 hrs.) Teaching Communication Arts: WgtSpeaking
EDU 301 (3 hrs.) Teaching Communication Arts: Regd
EDU 303 (3 hrs.) Analysis/Correction Communicathams

EDU 309 (3 hrs.) Mathematics for the Elementarychea

EDU 312 (2 hrs.) Methods of Teaching Elementarg&oe

EDU 313 (2 hrs.) Social Studies Elementary for heas

EDU 314 (2 hrs.) Methods of Teaching an Integr&eadiculum
EDU 401 (2 hrs.) Reflective Student Teaching Samin

EDU 410 (10 hrs.) Student Teaching for Elementartyo®l Teachers

Secondary

EDU 307 (2 hrs.) Teaching Reading in Content Areas

EDU 310 (2 hrs) Instructional Methodpjo

EDU 311 (2 hr.) Clinical Field Experan

EDU _ _ (2-4 hrs.) Content Area Meth@burse

EDU 401 (2 hrs.) Reflective Studenadleing Seminar

EDU 424 or 425 (8-10 hrs.) Student heag in the Secondary School or K-12
*EDU 423 (2 hrs.) Student Teaching in the Middld&al must be taken with
either Ed 424 or Ed 410 when middle school extensdeing added.

9. Alternative Certification Education Students btake the following courses at
William Jewell College:

EDU 307 (2 hrs.) Teaching Reading in Content Areas
EDU 310 (2 hrs.) Instructional Methodology
*EDU 311 (2hr.) Clinical Field Experience
EDU 3__ (2-4 hrs.) Teaching Methods (Content Area)
EDU 215 (2 hrs.) Information Technology
EDU 401 (2 hrs.) Student Teaching Seminar
EDU 425 (10 hrs.) All-Level Student Teaching
Plus the following if these courses have not bemnpleted prior to admission:
Edu 205 (3 hrs) Educational Psychology
Edu 330 (2 hrs) Education Foundations or equitalen

10. The faculty members of the Education Departrbeheve that students benefit
from interactions with fellow students in a clas#ting and discourage students
from meeting certification requirements throughapedndent studies. In
extremely rarend special circumstances a student with a gop&5 or above
may request to complete an independent study. Ajppad the independent study
is at the discretion of the faculty member if adstiot meets the g.p.a. requirement.
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All Education courses submitted for Teachatifieation must have been
completed within seven years prior to applicationdertification.

Students holding a baccalaureate degree agnling to seek teacher
certification in a secondary, middle school, or Kgrogram at William Jewell
College must complete the Praxis with a passingescohis is in addition to
meeting all-level and secondary admission requirgsie

Students re-entering William Jewell Collegeraén absence of one year or more
will meet the education requirements of tendbookfor the current year.

Students may retake an Education course org.omhe higher of the two grades
will be used for computing the g.p.a. for Educatiequirements.

Student progress will be assessed in an ongwarmer with formal review by the
Department of Education faculty. Students whoretedemonstrating progress
toward achievement of the knowledge, skills angh@lgtions of effective teachers
will be assisted through the “Care Team” procdsgrogress is not achieved
through that process the student will be counselgaf the program and the
profession.

Students found guilty of cheating or plagiarigimay not complete certification
requirements at William Jewell College.

Students who are denied admission, withdraveaumse of unsatisfactory
performance, or fail student teaching will not Hlevaed to complete certification
requirements at William Jewell College.

Punctuality, attendance, and reliability aref@ssional traits. Students are
expected to attend and arrive promptly in all adassnd fieldwork assignments.
Such behavior demonstrates commitment to teachmagion and the ability to
meet the personal and professional requiremerdscté#ssroom teacher. Lack of
attendance and tardiness will have a negativetaffecourse grades, admission
to programs and/or student teaching and will bedhon professional
recommendations. To successfully complete fieldvasrét student teaching,
students must be punctual and have perfect atterdariieldwork and student
teaching. In rare circumstances, absences may e ugaonly with both the
cooperating teacher’s and College supervisor’'s Esion.

Appropriate professionattire is expected for all fieldwork and studesdaching
placements. College peer attirdNIEVER appropriate in a K-12 school.

Students are highly encouraged to join a psidesl| organization such as MSTA
(800-392-0532), NEA (www.nea.org/phone: 573-634232% AFT (800-900-
2343). Membership may provide professional liapilitsurance.
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21. B.S. Foreign Language requirement for Teackleic&tion students:

B.A. students meet the WJC Gen Ed Level Il Fordignguage requirement by actually
taking foreign language course work through therimediate level.

B.S. students can also meet the WJC Level lll [goréanguage requirement by actually
taking intermediate foreign language course workttd#y can take a second Culture &
Tradition course to substitute for the foreign laage requirement. In the event that a
B.S. student chooses to take a second cultureraditians course, this will result in five
Gen Ed level II's being required.

For teacher education students this policy hasifgp@uplications. Because teacher
education students take specific WJC Gen Ed cotwseeet Missouri teacher
certification requirements, a B.S. student who essto substitute a fifth Level Il course
for foreign language should take the following Lievé&en Ed courses:

#1 Culture & Traditions:
Gen 200 United States Pluralism OR Gen 206 Thedbbi&xperience (meets MO
cultural pluralism) plus any other C&T as listedthg Gen Ed requirements.

#2 Sacred & Secular:any

#3 Science, Technology & Human ExperienceGen 250, 252, 254, Or 257 (meet MO
Biology w/lab req.); Gen 251, 253, 255, 256, 25&¢tVO Phys/Earth Sci w/lab req.).
Note: for WIC Gen Ed students need take only omase above — this holds for
secondary education but ELEMENTARY teacher edunadtodents must take either a
Biology AND a Physical/Earth Science OR SCI 1010 401 LK Integrated Science for
Elementary Education and ANY Gen Ed Science course.

#4 Power & Justice: GEN 284 School & Society

22. For the purposes of computing grade pointayefor admission purposes the
procedure will be to round up using the standalesrior estimation.

NOTE: While clerical errors are rare, students needake the responsibility for
reviewing data used in determining eligibility facceptance into teacher
education programs and student teaching. The Gelleserves the right to
correct clerical errors.
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SCHOLARSHIPS AND HONORS

Students pursuing Elementary, Secondary, or aéltl@ertification at William Jewell
College may be eligible for one or more of thedwling scholarships or awards which
are intended to recognize potential as an outstgrtdacher.

1.

Missouri _Teacher Education Scholarship William Jewell College
participates in this competitive scholarship progradministered by the
Department of Elementary and Secondary EducatidaS@) for first year
students and sophomores committed to careerschitgp State of Missouri
funds are matched by William Jewell College.

Missouri Minority Teacher Education Scholarship - Math or Science
Education Majors. Eligibility requirements: (1) a Missouri resitge (2)
African American, Asian American, Hispanic AmericanNative American;
(3) High school graduates, college students orividdals with a
baccalaureate degree returning to an approved matlscience teacher
education program. They must rank in the top 28 of their high school
class or score at or above the 75th percentildheCT or SAT examination
or have 30 college hours with a 3.0 or better G.M\NAate: Recipients of this
scholarship must enroll (full-time) in an approvetdth or science teacher
education program in Missouri and commit to teachthmor science in
Missouri public schools for five years.

Chad Garrison “Reach Out and Touch Someone” AwardA one-time
monetary award given annually to a junior or seeducation major who has
demonstrated sensitivity and compassion for ottigmigh volunteer service
to children or adults.

Ida Coffman Award. A one-time monetary award given to an outstanding
junior student enrolled in the Elementary Educajionor block and selected
by the Education Department faculty.

Outstanding Junior in Secondary EducationA one-time honorary award
given to an outstanding Junior in Secondary Edanatelected by the
Education Department.

Lutie Chiles Scholarship A one-time monetary award given to an
outstanding sophomore student in Elementary Edutatlected by the
Education Department faculty

. Ann Hunt Scholarship. A one-time honorary award given to a prospective

junior or senior Elementary Education major.

Francis Lindsay Scholarship A one-time honorary award given to a
deserving Education major.
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9. Claire B. and Robert F. Sevier ScholarshipA one-time honorary award
given to a deserving Elementary or Secondary etucatajor.

10.Harley Wyatt Scholarship. A one-time honorary award given to a
prospective junior or senior Elementary, Secondarill-level student.

11.Outstanding Seniors In Education An honorary award given annually to
two students, one in Elementary and one in Secgrethrcation, selected by
the Education Department faculty on the basis diop@mance in the senior
education courses (particularly in student teaghamgl promise as an
outstanding teacher.
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STUDENT TEACHING

Application to Student Teaching
and
Student Teaching Admission Procedures

Students must apply for student teaching one semestidvance. Students planning to
student teach during the fall semester must applgtudent teaching by the third Friday
in January of the preceding spring semester. &taddanning to student teach during
the spring semester must apply for student teadbyripe second Friday of September in
the preceding fall semester. The following craemust be met by the application
deadline to be considered for student teaching:

1.
2.
3

o gk

10.

Admission to a Teacher Education Program
Completion of the Application for Student teichform. (SEE Appendix)
Three copies of a professional resume.

The resume serves as the student's introductidghet@dministrators of the
school district and the cooperating teacher. ltinportant to note all
experiences working with children including fieldskoassignments. Any
special interests, travel experiences, or othermétion of this type would
be helpful to those planning to work with a studissicher. Secondary and
all-level student teachers should list all coursesaken in the major.
Obviously, it is important that this statement brangmatically acceptable
and contain no spelling errors. A student teagtibrbe expected to model
acceptable use of written language to students.stribis have serious
concerns about the qualifications of potential ehid teachers that
demonstrate difficulty with this form of expressidi resume workshop is
conducted through Career Services at the beginoingach semester and
again in the Spring.)

One copy of your most recent transcript.

Overall grade point average of 2.50 or above.

Grade point average of at least 2.7 in the esun$ the teaching field (area of
concentration for Elementary Education studentth wo grade lower than a
ok

Grade point average of at least 2.7 in Educataurses with no grade lower
thana"C."

Receipt of favorable written evaluations frolfrfialdwork.

Demonstration of the personal responsibility, eoml stability and

interpersonal skills needed to direct the learmihgtudents.(absence of care
team issues unresolved).

Payment of a non-refundable placement f&b0fis required. This fee is
applied to student teaching fee at time of redistna

The faculty of the Education Department give fiaglproval for admission to student
teaching if the above criteria are met. The stuadtitbe notified of the department’s
decision by letter.
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Field work sequence and required experiences:

Introductory and single class experiences
Ed 205 — Introduction to school as a whole and sttggersonnel — introduction to how
teaching and learning occunffo to assessment for TW$.

Gen 284 — Continue to examine school as a whahmaddoard meeting assignment.
Teacher work sample (hereinafter referred to as TWE Contextual factors
(questions throughout the first three introductooyrses are brought to bear in the
contextual factors assignment).

Ed 234 — Introduction to individual needs; specdssignments for specific needs; field
trips to several sites — types of disabled seriBe$X required outside of class meeting
— either systematic or assigned choice of studéhtreport back to full class).

Ed 314- field trip to integrated school (St. Paul’s

Level | Field experience — Suburban (Minimum 40 cotact hours in the field in 212)
Done as first or second year student.

Ed 211/212 — Students will examine the role oftdeeher; basic lesson plan
skills/methods/techniques; design learning goase-instructional planning being done;
teach one lessonfWS: Do learning goals and design for instructionar8building
self-evaluation skills as a teacher.

Ed 212 becomes: Suburban Clinical Field Experiefige

Level Il Field experience -- Urban (Minimum 40 conact hours in the field in 311)
Must be admitted to teacher education prior to elirgg in this experience.
Fall Junior Year: Ed 301/311 for Elementary Ed 310/311 for Secondar

Examine how teachers meet the needs of individudesits; also see more techniques
being used and three levels of assessment (presasset, formative assessment,
summative assessment) in the classroom; teachetsgoms and design assessment.
TWS: Do assessment and instructional decision makiReyisit learning goals and
design for instruction. Continue to build selfagyation skills as a teacher.

Ed 311 becomes: Urban Clinical Field Experience (1

Level Il — Field Experience — Rural & Pre- StudentTeaching (Minimum 70
contact hours in the field in 315) Must have completed level Il experience.
Ed 303/315 for Elementary Ed 307/315 for Secondary

First seven-eight weeks in the final setting folemby final seven-eight weeks in the
student teaching placement. During the final seveeks in the placement setting the
student works on familiarization with the classro@thool, curriculum and begins to
work on the Teacher Work Sample unit.

TWS: Analysis of student learning, revisit contextfagitors and beginning of analysis
and student self-reflection. Revisit contextuatdas. TWS unit started in secondary
content methods and is tied to the pre-studenhtegdield work.

Ed 315 becomes: Rural & Pre- Student TeachingdFtedperience (1)
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Level IV — Student teaching- May be in any of the three types of settingsfaatlty
make placement in partner school. 16 weeks minirfullktime experience in a public
school classroom.
Senior year

TWS: Unitimplemented. Demonstrating competenceliplak self-reflection and
analysis. Pull together all factors in reflection.

Timing of Student Teaching: For many reasons fall student teaching is preferted

rare circumstances spring student teaching camraeged for secondary students (please
see the Department of Education Chair about thésipdity). Elementary teacher
education students should consult their Educatitwisar about course sequence
depending upon the semester in which they antieig@ident teaching. During student
teaching, students experience a full semestericldssroom. In this culminating
experience, students develop proficiency in orgation, planning, classroom
management, teaching and assessment. During teevageks of the placement, students
assume complete responsibility for the studentlerclassroomStudent teachers

follow the K-12 school’s calendarnot the William Jewell College calendar. Please
consult your cooperating teacher at your first nimgetegarding start date, and any breaks
during the semester. The end date for studentitggehll be set by the William Jewell
College Department of Education and announcedetter to the student along with their
student teaching assignment.




Background Check

Please read the following very thoroughly to awéthying your student
teaching experience:

Missouri school districts require students to hiave thorough

background checks before student teaching, a FBkdgdaund Check and
a Division of Family ServiceRequest for Child Abuse or
Neglect/Criminal Record To complete the background checks you must
do the following:

1. The Missouri Department of Elementary and SdaonEducation
along with the Missouri Highway Patrol  will bsing Identix
Fingerprinting Services to collect and submit fipggents for all
applicants. Missouri Applicant Processing Servid¢©®APS) will be
available at a variety of sites across the states& locations can be
determined by visiting the Identix websit#p://www.iisfingerprint.com
or by calling their toll-free number, 866-522-7067

2. To have fingerprints taken, the applicant nsgstedule an
appointment, online or by calling the toll-freegighone number. You
must provide the following:

* TheORI number is MO92@32@Z: You must know this number to
identify your application as education.

* Once you are in the menu insert William Jewell Gllege’s OCA
number: 062273 and click on drop down and selectibstitute teacher
then select (S) for Substitute teacheiThen click go. Next screen, do not
use the zip selection use the drop down to sebectity you will work in.
Then click go and click on location to view calendad schedule an
appointment time.

* The cost is $50.95 payable by check with a clmeckber 200 or higher
or by money order (no cash) this will be paid gi@ptment site. All
credit payments must call the toll free number.

* YouMUST check that the reason for fingerprinting is for a
“CERTIFIED” position. Even though you are not, thifferentiates you
from bus drivers, janitor, cook, or some other posi

3. We anticipate the turn-around time for the MGA#ystem will be one
or two weeks from the time the fingerprints aretaegd until we receive
the results.

4. We suggest that you begin the process two nsdrgfore Student
Teaching in order to be cleared prior to studestheng in order to stay
active for six months.

If you have questions regarding these instructpaase call Debby
Kirby, Secretary for the Department of Educatioxt, 8498.
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Student Teaching Placement

Student teaching placements are made in the K&igaarea and are initiated by the
Elementary/Secondary Faculty Placement Coordinat@enerally placements must be
within a 30 mile radius of WICSTUDENTS ARE PROHIBITED FROM
ATTEMPTING TO ARRANGE THEIR OWN PLACEMENTS. TO DO SO MAY
RESULT IN THE STUDENT BEING WITHDRAWN FROM STUDENT

TEACHING. As part of the student teaching placement progtgdents must submit a
background check and complete an FBI fingerprieckh Students will receive more
details upon admission to student teaching.

Student teaching placements will nobe made in a school that the student attended.

Student Teaching Schedule & Campus Arrangements

Student teaching is for the full semester and raitige from 15-20 weeks in length.
Students are required to adh&ehe public/private school's schedule duringlstu
teaching.This may necessitate making alternative room and layd arrangements

for periods when dormitories are closed.Each semester the Education Department
secretary will provide a list of student teachersiving on campus to the Office of
Student Affairs. Students should communicate any @nge in address as soon as
possible to the Education Dept. Secretary to be seithey have lodging in place if
early arrival is required and during College breaks (The College meal plan does not
cover the time when dormitories are closed).

Students with a WJC meal plan may request a sawhlBack lunches can be picked up
during breakfast hours in the cafeteria. Arranges@mreceive sack lunches are made by
contacting the cafeteria manager (Extension 5225).

Teacher education students are expected to funati@professional teacher in the
school in which they are placed. This entdilsssing professionally arriving early,

being prepared each day (and each hour) and patteadance (barring physical
incapacity or significant family trauma). Williadewell College faculty members
supervise all student teaching experiences and egsource for assistance and guidance
at all times.

NOTE: Additional information on student teachingyrbe found in the Student
TeachingPolicy Manualwhich is provided to each student following aceepe into
student teaching.
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Internships

If an exceptional graduating student [see critbalw] who has only student teaching to
complete is offered a teaching position, the Depant of Education will consider
arranging an internship under the following circtanses:

In a written petition to the Department of Educatfaculty the student will:

Present official evidence in writing of potentiahployment offer from the
district.

Request an internship placement.

Offer evidence that the applicant is an exceptioegcher education
student by providing the following data:

a bk 0N e

7.

Evidence of 3.8 overall GPA

Evidence of 3.8 content area GPA

Evidence of 3.8 Education GPA

Excellent evaluations from early field experiences.

Written commitment from student to pay mileage fmilege
supervisor.

Proposal for supervisor arrangements (college sigmer must
possess M.A., supervision experience and be approyeWJC
Department of Education). Ordinarily, regular WDOE faculty
will not supervise outside a 30 mile radius of WJC)

No care team referrals.

Department of Education faculty will consider thetifpon at the next regularly scheduled
faculty meeting and notify the student in writinigtlee Department’s decision about
whether to sponsor the internship or not. If thterinship is approved the student is
responsible for supplying the Department with thprapriate school district
documentation to process the internship arrangesment
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Student Portfolios

As discussed earlier in this handbook, the stugertfolio is part of the Department of
Education’s assessment of student progress ankeieaducation program effectiveness.

The teacher education student is responsible fmpdong his/her own portfolio on paper
or electronically but ultimately the portfolio mus¢ submitted to the Department of
Education on a CD so we recommend keeping thegharth both forms and making
back-up copies. The Department of Education HaB-avriter and scanner available for
student use, if you need access please see thetDepasecretary in Marston 110.

All components of the portfolio:
1. Teacher Work Sample
2. Student teaching reflections
3. Student teaching (as evidenced received by satisfainal evaluation) must
be provided and judged satisfactory by the fachétfore students will be
given a grade for student teaching.
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TEACHER CERTIFICATION PROCEDURES

Required Missouri Teacher Certification Examination

Prior to applying for teacher certification in Miggi teacher certification applicants must
achieve a qualifying score on the required teacketification examination specific to
their grade level and content field. At preserstthre-profession examination is the
PRAXIS Il subject area assessment (see contenddisicf required tests and qualifying
scores on the following page). These tests arstamted to represent the knowledge
and skills imparted in teacher education prograrmaach test item was validated for its
relationship to the practice of teaching by Missatlassroom teachers and teacher
educators. In addition, the Praxis Il was fieldtéel by Missouri colleges and
universities with approved teacher education progra Qualifying scores for the
Profession Knowledge Test and Specialty Area Tese set by the State Board of
Education.

WHO MUST TAKE THE EXAMINATION?

1. All candidates for initial certification in Mssuri, including out-of-state
candidates, must successfully complete applicaingoms of the “Praxis II” exam.

2. Candidates with double majors seeking initatitication in two areas (majors in
both content fields) must take tests in batbas.
3. Candidates seeking initial certification in ithenajor area of study and an
endorsement in a second area will take the tegtinrthe major area.
Please seek guidance from the teacher certificafifocer if you are in any doubt about
which test to take.

WHAT ARE THE REGISTRATION PROCEDURES?

PRAXIS 1l is a nationally normed test administereg Educational Testing Service
(ETS). Registration booklets as well as informmatiegarding dates and locations of
testing are available in the Department of Educatdfice — 110 Marston Hall and at
www.ets.org/praxis.

WHERE SHOULD SCORE REPORTS BE SENT?

William Jewell students completing an approved heacEducation Program should
request that score reports be sent to the EducBepartment at William Jewell College.
The code for William Jewell College R6941 in addition to the State of Missouri. If
the student does not have the scores sent to WeJQnhy have to pay an additional fee
to do so when applying for teacher certificationQualifying scores MUST BE
RECEIVED in the WJC Department of Education offisefore the graduate can be
recommended to Missouri for teacher certification.

MAY A CANDIDATE RETAKE FAILED PORTIONS OF THE PRAXI S i
EXAM?

Yes. A candidate for certification may take anyatirrequired tests as many times as
desired.
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WHAT ARE THE REQUIRED TESTS AND QUALIFYING SCORES?

SPECIALTY AREA TEST CERTIFICATE QUALIFYING
SCORE
Art (10133) Art (K - 12) 153
Education in the Elementary Education (1 - 6) 164
Elementary School (10011)
English Language English (9 - 12) 158
and Literature (10041)
French (20173) French (K - 12) 161
Mathematics (10061) Mathematics (9 - 12) 137
Music Education (10113) Vocal, Instrumental (K - 12) 151
Physical Education (10091) Physical Education (9-12 153
Social Studies (10081) Social Studies (9 - 12) 152
Spanish (10191) Spanish (K - 12) 158
Speech-Communication (10220) Speech-Theater (9-12) 530
Biology (20235) Biology (9-12) 150
Chemistry (20245) Chemistry (9-12) 152
Physics (10265) Physics (9-12) 141

Information taken from the SupplemenTt® Praxis Serie2005-06 Reqistration Bullefin

You may register online by going tavw.ets.organd following the links to PRAXIS.
These requirements are subject to change by DESE.
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TEACHER CERTIFICATION

PROCEDURE

Upon successful completion of a WJC teacher edutcgirogram the Department of
Education’s teacher certification officer will reemnend you for teacher certification to
the Missouri Department of Elementary and Secondaducation. Before that
recommendation can be made the student must carthkefollowing tasks.

The student mustomplete an official application form for the appropriate Missouri
teaching certificate during the student teachingeser. After it has been confirmed that
the student has completed all degree and certditaequirements, the application form
is signed by the Certification Officer of the Cgée The student must furnish official
transcripts from all colleges that he/she has attended and the resutisthe teaching
specialty test of the Praxis Il exam appropriate tdhis/her teaching field (If official
transcripts from colleges other than William Jew&dllege have already been submitted
to the College, copies of those transcripts candeel for certification. However, it is the
responsibility of the student to insure that thtye@scripts are on file in the WJC Office
of the Registrar.)

The application form and official transcripts froeach college are then sent to the
Missouri Department of Elementary and Secondarycktion (DESE) for review and
issuance of the appropriate teaching certificdtee teaching certificate is mailed
directly to the student from the Missouri Departmert of Elementary and Secondary
Education.

Students whose background checks and FBI fingdrpriestigation results have expired
must submit the FBI check again and pay the fesmagd@he background check done for
student teaching is valid for 6 months; students wtudent taught in the fall or spring
student teachers who do not apply immediately \prbbably not have a current
fingerprint check on file with the stateljhe State of Missouri requires all applicants
for initial teacher certification to undergo an FBI fingerprint check.

Teacher certification applicants (those who havenmleted the teacher education
program) may check on the status of their Missdadching certificate online at:
http://www.dese.state.mo.us/divteachqual/teachmedicking on the “View certification
status” button and then inputting personal infoiorat

G.P.A. REQUIREMENTS\
The student must havecamulative g.p.a. of at least 2.5 and in their may.with no
grade below “C” in any major.
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Missouri Certification

The certificate you will receive will be a 4-ye®Q. The following information has been
downloaded from the Missouri Department of Elemgntand Secondary Education
website (athttp://www.dese.mo.gov/divteachqual/teachcert/¢tesschtm)

to describe the current 2-tier Missouri teachetifieation system.

“In 2003, legislation created a two-tier plan of pofessional classification:

Thelnitial Professional Certificate (IPC) is valid for four years and assigned to new
graduates of teacher education programs and indilgdvith less than four years of
teaching experience who meet the minimum requirésreemd qualifications. To advance
to the next level during the valid dates of thessification, a teacher must meet the
following requirements:

Participation in a district-provided and approveemoring program for
two years;

Successful completion of 30 contact hours of pitesl development
which may include college credits;

Participation in a Beginning Teacher Assistance@m;

Successfully participate in a performance-basechizaevaluation;
Complete four years of approved teaching experiesog

Have a local professional development plan.

TheCareer Continuous Professional Certificate (CCPCj}s valid continuously
depending on an individual meeting the following:
The requirements at thEC level (four years of experience);
Successful, yearly completion of 15 contact hodiggrofessional
development which may include college credits; and
Have a local professional development plan

OR

Two of the three following items:

Ten (10) years of teaching experience;

A master’s degree; or

National Board certificatioh
Additional information on obtaining additional M@ teaching certificates can be
found at the website referenced above.
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Out-of-State certification

Every state has separate requirements for teaen#fiaation. There is no national
certification system at the present time.

Missouri has an agreement with Kansas, Nebraskoavadwherein those states will
grant an immediate exchange teaching certificatgficants with Missouri teaching
certificates. Applicants should indicate their Bbsri status on the correct application
form for those states. Subsequently those stalesamitact the teacher about any
additional requirements that need to be met pagndoving on to the first step of their
regular certification system (those requiremengsuually minimal).

In other states, persons who have Missouri ceatific apply to the state teacher
certification office as an out-of-state certifiehth applicant for teacher certification.
Most states now have these procedures and fornreeortsome of these states require
“program verification” from the institution wherbe student completed teacher
education. When our graduates apply for out-afestartification they should contact
the current teacher certification officer in thegaegment of Education if they need
assistance or a program verification form compléteahscripts for this purpose will still
have to be requested from the Registrar’s Offidethe transcripts have to go with the
form send a note with the forms).
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Alpha Beta Phi Chapter
of
Kappa Delta Pi International Education Honor Sociey

Teaching is a profession that demands commitmeistgpkpecific body of knowledge,
skills and dispositions. Teachers must advancéyegnd social justice through personal
action and serviceThe purpose of this Education honor society isrtorte

educational research and excellent teaching ahdror outstanding scholastic
achievement, leadership, and exemplary teachimpsigons.

Honor society members will provide support to trepBrtment of Education at
recruitment and professional events, generateastén research projects, attend regional
conferences/workshops and engage in service aesivit

Honor society members are nominated by Educaticultiaafter they have completed 45
credit hours of course work or more and a minimdroor Education courses (may
include Gen 284). Members must meet three ofaheviing four criteria:

demonstrated leadership ability;

3.8 Grade Point Average overall,

3.8 Grade Point Average in Education course work;

a score of 330 on the CBASE examination.

Members are nominated once a semester and infsasice held once each fall and spring
semester. Members must pay their own initiatian(tairrently $70).

Association for Supervision and Curriculum Developnent
The William Jewell College Chapter of ASCD was fdad in 2005 — 2006. Any

education major can join and is encouraged to dolé® Chapter sponsors on-campus
and local educational and service actives.
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Teacher Education Program Timetable, Progress and pproval Procedures

Students seeking teacher certification through igiill Jewell College must complete a
teacher education program here. In order to beitinto and pursue a teacher
education program at Jewell prospective studentstrda the following tasks. The
timeline that follows identifies the tasks and negunents and then each item is either
illustrated or discussed in succeeding pages gtHandbook

1. FIRST YEAR STUDENTS:

Students interested in teacher education shoutthmetheir major as soon as
possible.

C-BASE - Students should register to take @@lege Baseachievement test in

the Department of Education office, 110 Marstomsdhg the CBASE test is one
requirement for admission to teacher education taredshould be taken during
the first year or no later than Fall of the Sophoengear.

2. SOPHOMORE YEAR:

Application for Admission to a Teacher Education Pogram. Students are
admitted to a program on the basis of a formaliapiibn and completion of the
criteria outlined in thisHandbook If students do not apply for teacher education
and obtain admission during their sophomore yéwar program may take longer
than 4 years.

Admission to Teacher Education Programs will bie\ar a period of five years,
beginning on the date of official acceptance. 8&iisl who fail to complete all
requirements for certification within the five yeaeriod must re-apply for
admission under the policies and regulations thatira force at the time of the
new application.

Students must be admitted to teacher educatiardéking allowed to take 300
level education courses.

3. JUNIOR YEAR:

Application for Student Teaching. _Students must beccepted into a teacher
education _program before applying to _student teach Students planning to
student teach during the Fall semester must applystudent teaching by the
second week in January of the preceding Spring si&me Students planning to
student teach during the Spring semester must dpplgtudent teaching by the
second week of September in the preceding Fall siemeOnly those students
meeting the requirements and accepted for stuaéaching will be permitted to
enroll in the student teaching courses. A non-réfinte $50 deposit is required at
the time of application, along with three copies/olir professional resume and a
“working” copy of your most recent transcript.

The student teaching application process alsauded a FBI background check,
Missouri Highway Patrol Criminal and Division of irdy Services Record
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Checks. There is a non-refundable fee. The fprggrcards and more details are
sent to students following their acceptance toesttitkaching.

NOTE: An Education Major Resume Workshop is faaibd by the Office of Career
Services prior to each student teaching applicateadline. For more information
regarding resume workshops or assistance with gmfessional resume call the
Office of Career Services, ext. 5238 or visit thewebsite at
http://depts.jewell.edu/career/resumes/reselentadl. ht

4. SENIOR YEAR:

Placement File- Interfolio-- William Jewell College has adopted Interfolio
credential services. This online fee for servigerey establishes a credential file
for the student. The student works directly wititetfolio to establish the
credential file. Please consult the DepartmenEddication secretary regarding
procedures for use of Interfolio. Please conqutierfolio directly about current
fees and charges for this service.

PRAXIS 1l Specialty Area Test Students must register to take faxis Il
Specialty Area Testand receive a qualifying score to be recommenaed f
certification. Registration procedures as well @®rmation regarding dates and
location of testing are available in the DepartmehtEducation office, 110
Marston. Secondary education students shouldttek®RAXIS 1l exam during
the spring or summer of the Junior year (priorath ¢f Senior year) and before
application to student teaching. Elementary edocaitudents take the PRAXIS
Il exam following completion of their final methoad®urses either the summer
between the Junior and Senior year or the fall ehi@ year. SEE list of
qualifying PRAXIS scores earlier in thitandbook (certification section).

Application for Missouri Teaching Certificate. The student must complete an
official application form for the appropriate Misgo teaching certificate during
the student teaching semester. After it has beafirmed that the student has
completed all degree and certification requiremethis application form is signed
by the Certification Officer of the College and safong with official transcripts
from each college attendedby the student to the Missouri Department of
Elementary and Secondary Education (DESE) for vevaed issuance of the
appropriate teaching certificatdT IS THE STUDENT'S RESPONSIBILITY

TO COMPLETE THE APPLICATION FOR CERTIFICATION AND
TURN IN OFFICIAL  TRANSCRIPTS FROM ALL OTHER COLLEGES

TO THE EDUCATION DEPARTMENT OFFICE. If a transcript from another
college is already on file with William Jewell Cedle, you do not have to send it
again, but it is your responsibility to check iettranscript is on file in the Office
of the Registrar. Also, you must request the Reggisb send a copy of your final
William Jewell College transcript to the DepartmehEducation. Mailbox 1072,
for certification. The teaching certificate is neaildirectly to the student from the
Missouri Department of Elementary and Secondarycition.

Students desiring certification in another stdteutdd complete all requirements
for a Missouri teaching certificate and apply dikgcto the department of
education in the other state after graduation. il&ities in Missouri's
requirements and those of other states usuallyatkrtification to teach in other
states with relative ease.
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William Jewell College
Department of Education
Care Team Referral
Guidelines for individual talent development of ysexvice teachers.

Student Name: Major(s) Date
Admitted to Teacher Education[] yes [1 on

Teaching Attributes (Please circle area(s) of cono®):
Self-discipline
Personal responsibility/integrity
Creativity/love of learning
Team player
Relate well to others/interpersonal skills
Ability to engage others (make learning excitingy,finteresting)
Confident presence
Concerned about others
Achievement oriented
Organization/Timing
Flexibility
Takes initiative
Ability to prioritize

Briefly explain behaviors/evidence that is caugeatoove
concern(s):

Teaching Knowledge & Skills (Please circle area(®f concern):
Content Knowledge/Strong Academic Performance.
Understanding of how children develop & learn.
Ability to apply knowledge about child developméssitning to instructional
planning/implementation.
Understanding of individual differences/needs.
Ability to apply knowledge about individual needsitstructional planning/implementation.
Understanding of sources of curriculum (framewagliglelines) and ability to apply that
knowledge to instructional planning/implementatiorspecific situations (grade, content levels).
Knowledge of a wide variety of instructional stigigss and when to use them (including
technological tools) and the ability to utilize tmapertoire to meet students needs in specific
situations.
Understands individual and group motivation andsukat knowledge to create a positive
classroom environment.
Possesses effective communication skills — veudrall @nd written) and nonverbal and uses them
appropriately and consistently (with peers, collessy school administrators/college faculty, Pre-
K-12 students).
Possesses appropriate numeracy skills.
Understands how to assess student learning in mggahivays and applies that knowledge in
specific instructional situations.
Analyzes own teaching practice to improve that ficac
Engages in professional activities to improve t@stieaching ability/understanding.
Possesses organizational and timing skills thafltréswork being done on time and well
(attendance; prompt submission of work; organizasg) materials).

Briefly explain behaviors/evidence that is caugeatoove
concern(s):

Signature of Faculty member(s) making referral:
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William Jewell College Department of Education

Care Team Contract
Action Steps:

The faculty members who have signed below havetiitkshthe following action steps
required for continuation in the teacher educagimygram for this student*:

*If this student has not yet been admitted to teaeuucation he/she must complete these
steps prior to being considered for admission.

Student Commitment:

I, being a student committed to becoming a knowdadbie, skilled, effective teacher,
pledge to accomplish the steps outlined abovederdio acquire the attributes, skills and
knowledge required of teachers. | offer the follogvadditional comments about my
situation:

Print Name Signaturet& Da

Decision date:
Progress toward these action steps being accoraglishil be monitored on:

If the student has not made satisfactory progresatime the student will be care
teamed again and may be urged to consider anadhegrcpath.

Care Team Faculty:

Print Name Signaturet& Da

Print Name Signaturet& Da

Print Name Signaturet& Da
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RECOMMENDATION FORM FOR TEACHER EDUCATION PROGRAM

RECOMMENDATION FOR Major(s)
The above student has given your name as the poofesio can best evaluate his or her professiootaintial for success in entering a
Teacher Education Program. The student will h@eess to this reference upon request. Thank yoyofar response.

Student Attribute Below | Average Above | Superior N/A
Average Average

1. Student takes responsibility for own agins and
consequences of those actions. Student directs olifa in
positive ways. Has confident presence.

2. Oral Communication Skills — Correct Standard
English usage & socially appropriate communication.

3. Written Communication Skills — Correct Standard
English usage; organizes information well; and caanalyze
information effectively.

4. Numeracy Skills — Effectively utilizes basic
mathematic and algebraic knowledge and skills.
5. Knows and practices socially appropriate

interpersonal skills. Shows appropriate concern foothers.
Can motivate others to work in positive ways.

6. Originality — creativity; can think of alternate ways
to approach tasks; flexible.

7. Initiative — Appropriately seeks to improve pro@sses
and complete community work.

8. Industriousness — works hard but efficiently; uss
time efficiently; meets deadlines; is punctual; camprioritize;
regular attendance.

9. Organizational Skills — Organizes work in wayshat
facilitate completion; detail oriented; methodical.

10. Honest, has integrity.

11. Handles stress in appropriate, positive manner;
proactive in reducing own stress.

12. Possesses breadth and depth of content knowledg
Demonstrates understanding of major concepts of thi
discipline

13. Possesses a range of inquiry and research skidind
the ability to use those skills to acquire, evaluatand utilize
information productively.

14. Can analyze, evaluate and synthesize informatio
Engages in critical thinking.

15. Is achievement oriented.

16. Demonstrates love of/excitement about learning.
COMMENTS:
How well do you know the candidate: Slightly Average Fairly Well Very Well
I would want this person to teach my child: StonglyAgree Agree Disagree

Strongly Disagree Uncertain at this time

Signature Date
Full Time Faculty Name Department

(please print)
Please return this form to the Education Departmen{mailbox 1072) as soon as possible.
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APPLICATION FOR ADMISSION

TO TEACHER EDUCATION

INSTRUCTIONS: Complete this form and submit it along with (l) @pg of yourC-BASE
score report (unless submitted earlier) to the Education offit&0 Marston. Provide one
recommendation form, available in the hall by treu&ation office, to the appropriate faculty
member to complete and return it to the Educatitineo(Mailbox 1072).

*(transfer students will need both ACT and C-BASfGre reports)

PART I: DESCRIPTIVE DATA

Last Name First Middle Maiden Name

Social Security No. Date of Birth High School Attial
Teaching Field 2nd TeadFigld
Advisor 1 Advisor 2

Current degree in Progress: B.S B.A. Certification Only

Present Address{WJC Mailbox number or off-campus address)

City State Zip Cell Phone No.

Permanent Address:
City State Zip Phone No.

E-mail Address:

PART Il: ACADEMIC RECORD
(attach latest transcript of all college creditsif@d from WebAdvisor)

Total Semester Hours Completed to date:
Total Semester Hours Completed at WJC: Owverah.

General Education Grades: (G.P.A. of 2.7 with no grde below "C" in the following
courses)

GEN101 (Com.) GEN102 (Eng.) GEN103 (Math)

No Grade Below a "C" in the Major:

Education Course Requirements:
See applicable pages of thetudent Handbook for Teacher Certification

IMPORTANT NOTE: Because of the William Jewell College change ie dalculation of
grade point averages effective Fall 2003, the Diepant of Education has modified it's grade
point policies. Pursuant to those changes a gratié-6is no longer considered a grade of “C”.

FOR OFFICE USE ONLY
Department Action:  Admit Delay Deny Date Notified

Conditions:
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Standardized Test Scores:

ACT Scores:
Composite
English Reading
Mathematics Science Reasoning
Usage

College BASE Scores:

Composite Writing
English Natural Science
Mathematics Social Studies

Post-Baccalaureate or Alternative
Certification Praxis Scores:

PART lll: RECOMMENDATION

(Give the name of the WJC faculty member or depamtrchairman who will complete the
recommendation fornRost-Baccalaureate and Alternative Certification sadents list
references.

Elementary: A William Jewell full-time faculty merabin a department other than Education.
The student needs to have been a member of atalags by the faculty member.

Secondary or All-level: A full-time faculty membef the department associated with your
teaching field(s).

PART IV: DECLARATION

| declare that the above statements are true tbebkieof my knowledge and hereby apply for
formal admission to the teacher education progtdrave submitted a transcript of all of my
college credits to date and a copy of my Standaddiiest(s) Score Report. | have given the
recommendation form to the appropriate WJC faauigmber(s).

Admission to student teaching is separate from adrssion to a teacher education program.
| understand that all requirements for admission tostudent teaching must be met at the
time | apply for student teaching.

Signed: Date:

| plan to student teach in the of
(Semester) (Year)
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APPLICATION FOR STUDENT TEACHING

William Jewell College
Liberty, Missouri 64068-1896

INSTRUCTIONS: Please complete this form and submit it alondpwhie following:

5. three copies of your professional resume

6. one copy of your most recent transcript, availdétden the WJC registrar

7. student teaching application fee: a check or mamdgr in the amount of $50 made payable to
“William Jewell College.”

Note: When your application is accepted, the $50 feelvélhpplied toward your student teaching fee

($200) at the time of your registration for the m®y leaving a balance of $150.

Student Teaching Semester: Year:

Last Name First Middle Social Security No.

Present Address{WJC Mailbox number or off-campus address)

City State Zip Cell Phone/Phone Ndwring student teaching)

E-mail Address: (address you will check daily)

High School Attended City State Dat&ohduation: Month/Year
Date Admitted to WJC: Student Teaching fee paid:
Teacher Education Month/Day/Year Month/Day/Year

Undergraduate degree:(Check the degree that you are seeking at Willlamell College and write in the
major or if seeking certification, indicate youepiously earned degree, institution, and date.)

Bachelor of Science Bachelor of Arts

Certification Only
B.S B.A.Degree previously completed at

Institution Name Month/Year

Teaching Certificate (Check all certificates that you are seeking atigfit Jewell College.]
Available only as extensions to a "stand-aloneiahcertificate.

ART (grades K-12) [ 1 MIDDLE SCHOOL (grades 5-9)*
BIOLOGY (grades 9-12) [ 1 PHYSICS (grades 2}1

CHEMISTRY (grades 9-12) [ 1 PHYSICAL EDUCATI® (grades 9-12)
ELEMENTARY (grades 1-6) [ ] SOCIAL STUDIES (gdes 9-12)
ENGLISH (grades 9-12) SPEECH AND THEATRBgrades 9-12)
FRENCH (grades K-12) SPANISH (grades K}12
INSTRUMENTAL MUSIC (grades K-12) VOCAL MBIC (grades K-12)
MATHEMATICS (grades 9-12)

— e — —
[ S N I STy S O Sy S’
[y [ —
—_—
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Placement Requeststt is the responsibility of the College, throughlaboration with its cooperating
school districts and within the guidelines of itereditation requirements, to determine studernthieg
placementsife., district, building, grade level, and cooperatiegcher). Educational as well as
administrative considerations are involved. Yowpanses are solicited below so that, in the evextt t
multiple placement opportunities of equal educati@nd administrative desirability are found, your
personal preferences may be considered. This tswiari of your preferences should in no way be
construed to imply that it is the student’s right@sponsibility to determine his/her own studesiching
placement. Students will not be placed in schatiere they have previously been enrolled as stsdent

Preferred placement type: urban rural suburban

If you have personal friends or family teaching inany district please note which schools:

NOTE: Students seeking K-12 certificat@st, Foreign Language, or Music) will student thaat two
levels selected from elementary, middle, secondalnpol. Students seeking Secondary School with a
Middle Extensiorwill student teach at both a secondary and a raiddhool.

Instructional Level Request (check the boxbelow to indicate your preference of grade levels)

Elementary: Grade 1 Primary Grades 2-3 Intermediate Grades 4-6

Middle School: Grades 5-9  Preferred Grade Teaching Seécialty)
Secondary: Grades 9-12 Preferred Grade Teaching @ieétialty)
All Level: Grades K-12 Preferred Grade Teaching @iedtialty)

Clinical Field Experiences:Please list the school, grade level, hours, angksuarea (when applicable)
of all previous clinical field experiences (incladiany field work in which you are currently engdge
Beneath those list any substantive (two weeksmgdo volunteer work you have done with
children/adolescents.

School Grade Level | Clock Hrs. | Subject Area(s)

Transportation: Student teachers must be able to provide or agrérgjr own transportation to and from
the student teaching sitel will need to make arrangements for transportationproblems. | do not
have a car.

Release of Confidential Records Agreement and Decédion of Eligibility: 1 understand that by
submitting this application for student teachingm giving the Student Teaching Coordinator perimiss
to seek any and all information that he/she mayrdgertinent to the determination of my suitabitiy
perform in the role of a student teacher. Sucbrm&tion may include records that would otherwise b
considered confidential. (e.g., academic recaetxrds of the Office of Student Affairs; medical
records; proceedings of civil and/or criminal hegs; military records; results of standardizedstest
testimony of students, teachers, or other acquaietaof the applicant; etc.) | further understéorad my
submission of this application shall be interpreasdny agreement to the conditions described hrere,
the Student Handbook for Teacher Certification,Shedent Teaching Manual, and the course syllabus.
copy of this completed application form submittedite holders of any of the above-mentioned records
shall be construed as my permission to releasersecinds to the Student Teaching Supervisor whg may
should he/she deem it appropriate, present theheteducation Department Faculty.

Student teaching requires your full attention; gbould not take on any significant outside committae
Outside activities cannot interfere with studemtcténg and if this occurs it could result in withadsal
from student teaching. | have read the requiregiemtadmission to student teaching and declartady
submission of this application that | have met e&cjuirement.

Name (please print) Student Signature Date



Early Experience Formative Observation Assessment for Pre-service aeher

Student:

William Jewell College
Department of Education

School:

Cooperating Teacher:

90

Semester:

Grade Level & Content

Missouri Standard

Guiding Focus/Examples of Standard

Comments

Rating

(Please circle one)

. = A. Exhibits accurate knowledge of subject Impressed
@ 3 v Qg —_—
2 X£528% o s |contentarea(s).
=2 L.
n 8= o0 c £ . y . g
. |JE2EE28ZS 823 B. Inquires about students’ prior knowledge. Satisfied
© = o S s - . « . .
o g0 =% SE¢.2582¢L C. Can research information if required.
] © = o = .= ' - . . . . .
S |58E22ScE8ELYsS D. Inquires about how to make interdisciplinary Concerned
O | 758255 83L3EEB i
= = connections.
o = 2 A. Aware of developmental differences in
e} (] . g . .
S2,5% 3 students in a positive way and inquires about ways to Impressed
BESLZEg 0 make learning opportunities developmentall
CTESEBCT . gopp P y isfi
T 3 °5Td% appropriate. Satisfied
© Lo 858 = -
vo |55 gig T é B. Encourages student responsibility (does not Concerned
o - = ‘ . y
SE | 52g2:s°%s do it for them’).
S | 8225 §§ : C. Helps students make connections to their pwn
44 | wco 200 experiences.
& 28 o A. Aware of individual differences in a positive
© - . . . .
% § £ 8 o é g way and inquires about ways to do differentiated Impressed
. w2B8cET instruction.
0f | Sn5SS852 . . . Satisfied
©L | 550282888 B. Aware of students’ prior experience, family,
—_ c = = . . .
g S |5 g% § s £ % §§ culture, and community and inquires about ways tp Concerned
OJ | ®158E2E52 utilize that knowledge in instruction.
3 g = A. Inquires about district curriculum Impressed
— c -_—
L2 &S0 standards/goals
3E 53554 . N . Satisfied
28 25398 B. Considers diversity of student learning 1seed
E | 8235505 and preferences.
S | 225 556857 P . _ Concerned
8 | g8 < EEEE: C. Demonstrates flexibility by responding to
= = > T N = - .
3 26388282 needs in classroom.
Early field observation evaluation form. 1 of 3 pag
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William Jewell College
Department of Education
Early Experience Formative Observation Assessment for Pre-service aeher

Missouri Standard Guiding Focus/Examples of Standard Comments Rating
(Please circle one)
3LE A. Observes use of a variety of instructional
(@] = . . .
N, %3’ 5g 2 strategies, materials and technology. Impressed
> ‘g 52 3 B. Inquires about how to align Instructional
O = [} . . . . . . .
S | g8 g é %g o strategies with curricular objectives. Satisfied
= - © . . .
5 =g 83595k C. Effectively assists cooperating teacher and
== Cc = - . .
= 3 % g S = 2 % engages students as assigned by the cooperating Concerned
= <
£ |PE8TvEac teacher (depends upon classroom needs)
- 3 A. Inquires about ways to motivate students.
° 5 £ g B. Observes cooperating teacher’s timing ang Impressed
o S - o c —_
5226208 transition
. |B33ggs2. anstons. . Satisfied
S | §5,5282§6 C. Inquires about classroom rules, behavioral
EE | 8 % <3 S c é g expectations & consequences and utilizes them. Concerned
g % 53 g > §'§ %E D. Has professional relationship with studentst
0SS 2= o - — . e
2c | 83 E $S o %g warmth, encouragement, constructive criticism.
- c S c
S -] B OCV.=0n
£ § A. Speaking---Uses appropriate vocabulary and
g £ S . correct grammar and speaks with clear articulation Impressed
c 23 £ and volume
e cs = . . -
(_i% 35 B. Writing---Uses correct mechanics and Satisfied
g2 g 8 spelling----has legible handwriting.
S | oEE £ C. Gives clear, concise & reasonable directions. Concerned
S5 | 2Eo0y . .
o 822 D. Models effective, appropriate verbal/ non-
it = o] = - . . . .
S | o3 g gg verbal communication & interpersonal skills.
g 2ED 3 % E. Demonstrates sensitivity to cultural, gender,
T« T . . .
S 2SSg5" intellectual, & physical differences.
=@ - -
g - A. Inquires about how to use a variety of formal/
('és g § 8 . § 5 informal assessment techniques (e.g. observation, Impressed
4 (] .
S |3 g 2 o ﬁ w2TE portfolios, teacher-made tests, performance tasks
E ,§ %% $23S0E . projects, student self-assessments, authentic Satisfied
o) 35 O — .
0 G ERGBLLE2Q assessments, & standardized tests) to enhance student
Q TOGSETEDTT > i e ;
2 SQEESSESLE performance, & to modify instruction. Concerned
Early field observation evaluation form. 2 of 3 pag
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William Jewell College
Department of Education
Early Experience Formative Observation Assessment for Pre-service aeher

Missouri Standard Guiding Focus/Examples of Standard Comments Rating
" (Please circle one)
3 4 = A. Demonstrates professionalism by meeting
3T o % “g o 2 ® z g expectations and fulfilling responsibilities promptly Impressed
5 9 2525, 2'§ 582 B. Reflects on their own development as a
— C = o c . . . .
g 25888 %5 >5 teacher accurately in feedback session(s). Satisfied
QL JCEEROCc2ETE : :
© 29 8L %% 2982 §§ C. Recognizes need for improvement; seeks
xao g e SOTOGFAaTOD suggestions. Concerned
.85 <% A. Maintains professional demeanor at all times.
2378882 . . .
5 S8SE §°§ B. Is flexible; does not exhibit frustration. Impressed
—_ C —=71T— n I . aps . . .
g £3 é 2 i% CIaSCSZr.OOA;sumes responsibility inside & outside Satisfied
D TE8RES . , _
§ 258 § é Eo D. Reacts appr_oprlately & effectively to Concermned
= 2£S5EST unexpected events in classroom.
o L0000 Bh?
0 2 = A. Utilizes technological tools effectively if Impressed
g 25 T —
. g < %5 5 asked by cooperating teacher; _dem_onstrates _ o
o w TES T|S 9 awareness of technology use; inquires about effective Satisfied
o © > o IS (<5}
° G e 585 g 24 ot g use of technology for instructional purposes.
»n 858 ScwBeEE
< TS 2322 0E50 Concerned
8 28858850583
~ ODEclccgllPon
= A. Self-perception matches other’s view of
5 > A
o} ' apeg . . .
5 Bxt% 2 abilities, interpersonal relationships. Impressed
o | 28,582 gg B. Confident (justifiably)
by X0 = - T . . . g
A E 5 ‘g 2 52 g §5 C. Can balance college responsibilities with field Satisfied
Q =< =22 a —_— . ey epess
<= £3>RcBDQ experience responsibilities.
ST | c8858%34 D. Committed hi fessi ! C d
ST | £8285843¢ . Committed to teaching as a profession ang oncerne
E 2 | a855:E9E demonstrates willingness to fulfill professional
=@ | 35008225 responsibilities.
L O cCo03a=22%ac0
N+ Yoo hooo

Early field observation evaluation form.
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Student:

William Jewell College
Department of Education

Cooperating Teacher:

Lesson Assessment

School Name
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Directions: For each of the lesson componentsdistethe column on the left, place a checkmarkéappropriate box to indicate
the level of competence demonstrated in the legsowbserved from 5 (highest) to 1 (lowest).

—

ed

[

Organization of Lesson 5 4 3 2 1

A. Lesson Preparation Evidence of thorough lesson Evidence of adequate lesson Little evidence of lesson
preparation preparation preparation

B. Lesson Beginning Beginning was effective and Beginning was somewhat effective Beginning lacked effectiveness,
motivating and motivating motivation

C. Content Knowledge Evidence of careful research; teacher Basic knowledge evident, Needs to be better informed
was well informed, much to offer understood essential content

D. Appropriateness Level of difficulty was appropriate Was appropriate for some children Was inappropriate for children g
for children of the designated grade at this grade level this grade level
level

Lesson Presentation 5 4 3 2 1

A. Selection and Preparation of Resources were well chosen or Resources were adequately chosen Resources were inappropriate,

Resources prepared or prepared inadequate or lacking

B. Uses of resources/examples| Resources/ examples were Resources/examples were used but Resources/examples were pasg
thoroughly and effectively used not examined thoroughly over quickly or not available

C. Learning Activities Learning activities engaged students Learning activities engaged Learning activities offered little
in inquiry or critical thinking students somewhat in thinking opportunity for thinking

D. Student Involvement All students were actively and There was some appropriate There was little or no appropriate
appropriately involved involvement involvement

E. Speech Quality; Language | Speech quality was natural and Speech quality was somewhat Speech quality was unnatural o

use language was well chose; accurate unnatural or language contained a monotone; language was

inaccuracies inappropriate or innacurate

F. Enthusiasm Intense enthusiasm Some enthusiasm was evident Enthusiasm was lacking

G. Responsiveness Very responsive and accepting Somewhat passive/indifferent Impersonal or unresponsive

H. Directions Very clear and to the point Somewhat vague/confusing Confusing or vague

Assessment 5 4 3 2 1

A. Assessment of Thinking and
Content Knowledge

Measured inductive or critical
thinking and content knowledge

Measured content knowledge
accurately and appropriately

Inappropriate or inaccurate

Lesson evaluation form. 1 page of 1

Comments on back
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Formative Observation Assessment for Preservice Teher

Student: School:
Cooperating Teacher: Grade Level and Content:
College Supervisor: Date : Time of Visit: (Begin) End)

Indicators marked were observed by the collegersigme during the classroom observation

Standard 1: Content
Understands the central concepts, tools of inquang structures of the discipline(s) within the et of a global society and creates
learning experiences that make these aspects @tuhatter meaningful for students.

A. Presents the subject matter accuratelymnalitiple
ways. Comments:

B. Uses students’ prior knowledge.

C. Demonstrates understanding of methods oiriyng
of the teaching discipline(s), e.geash methods,
questioning, and problem-solving skills

D. Creates interdisciplinary learning.

E. Demonstrates an understanding of subje¢enbn

Standard 2: Learners and Learning
Understands how students learn and develop, andiges learning opportunities that support the
Intellectual, social, and personal developmerdlb§tudents.

Comments:
. Learning opportunities developmentally aypiate.

A

B. Strengthens prior knowledge with new ideas.

C. Encourages student responsibility.

D. Helps students make connections to their own
experiences.

E. Engages students in decision-making.

Standard 3: Diverse Learners
Understands how students differ in their approadiodsarning and creates instructional approachesttare adapted to diverse
learners.

____A. Sensitive to and plans for individual diffaces and/or Comments:
learning styles.

___B. Designs and implements lessons to incorporat
multiple approaches.

____C. Connects instruction to students’ prior eiquee,
family, culture, and community.

Standard 4: Curriculum
Recognizes the importance of long-range plannirdy@nriculum development and develops, implemeanis,evaluates curriculum
based upon student, district, and state performataedards.

A. Lessons based on curriculum goals and conten
standards.

B. Considers diversity of student learning rsemad
preferences.

C. Communicates objective and implements
activities congruent to the objective.

D. Demonstrates flexibility by adapting instian to meet

student needs.

Comments:

Student teaching observation form. 1 of 3 pages
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Standard 5: Instruction
Uses a variety of instructional strategies to erragie students’ development of critical thinkingolplem solving, and
performance skills.

A. Uses a variety of instructional strategies, Comments:
materials and techgglo
B. Instructional strategies aligned with curtic
objectives.
C. Lessons promote critical thinking and
problem solving.
D. Lesson pacing adjusted based on time and
student response.
E. Implements effective collaborative learnéxgeriences.
F. Addresses individual needs in instruction.

Standard 6: Classroom Management
Uses an understanding of individual and group na¢itvm and behavior to create a learning environrtfettencourages positive social
interaction, active engagement in learning, anfireetivation.

___A. Uses a variety of motivational strategies to
interest students and to secure cotipara
while maximizing student time on task.
Manages time, space, transitions, and &desvi
effectively.

Establishes clear expectations as a means of
preventing problems

Follows through with behavioral expectations
and consequences.

Maintains a professional relationship with
students----- demonstrates warmth, effer
encouragement and constructive criticis

F. Fosters student personal responsibility.

Comments:

w

© O

m

Standard 7: Communication

Models effective verbal, non-verbal, and media canmioation techniques to foster active inquiry, abbbration, and supportive
interaction in the classroom.

A. Speaking---Uses appropriate vocabulary amcect
grammar and speaks with clear aiboh and volume. Comments:

B. Writing---Uses correct mechanics and spgii-has
legible handwriting.

C. Gives directions that are clear, concisd,raasonable.

D. Models effective verbal/non-verbal commutiaa
skills.

E. Demonstrates sensitivity to cultural, genoheellectual,
and physical ability differences iasdroom
communication and ispenses to students’
communications.

____F. Uses a variety of media tools.

Standard 8: Assessment

Understands and uses formal and informal assessstietegies to evaluate and ensure the continustgdiéctual, social, and
physical development of the learner.

___A. Employs a variety of formal and informasessment Comments:
techniques (e.g. observation, pddfobf student work,
teacher-made tests, performance tas&gcts, student
self assessments, authentic assessnaerat
standardized tests) to enhance stuyztegress and
performances, and to modify instrutéibapproaches
and learning strategies.

___B. Uses assessment strategies to involve saiageself-
assessment activities, to help thenoimecaware of

their learning behaviors, strengths, needsnd progress.

Student teaching observation form. 2 of 3 pages
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Standard 9: Reflection and Professional Growth

Is a reflective practitioner who continually assesshe effects of choices and actions on othehss ré&flective practitioner
actively seeks out opportunities to grow profesaligrand utilizes the assessment and professiomaltl to generate more
learning for more students.

A. Demonstrates professionalism by meeting egpiens Comments:
and fulfilling responsibilities pronmpt

B. Applies a variety of self-assessment antlpm-solving
strategies for reflecting on practiteir influence on
student growth and learning, and themex interactions
between them.

C. Recognizes the need for improvement; sasgestions

and effectively implente suggestions.
D. Seeks and uses resources for professiemalapment.

Standard 10: Professionalism

Fosters relationships with school colleagues, p&seand educational partners in the larger commyiipport student learning
and well being.

N~ . . Comments:
A. Maintains professional demeanor at all times

___B. Isflexible; does not exhibit frustration.

___C. Assumes responsibility inside & outsidesstaom.

___D. Reacts appropriately & effectively to unectee events
in classroom.

Standard 11: Technology in Teaching and Learning

Understands the theory and application of technglimginstruction and has adequate technologicadlskb create meaningful
learning opportunities for all students.

- . . . . Comments:
A. Ultilizes technological tools effectivelyiimstruction.

____B. Models and teaches technological skillsudents;
includes effective application.

Standard 12: Self Awareness/Teacher Attributes
Knows own strengths/weaknesses and working on ewgl@pment. Values development and rewarded bestgrowth. Mutually
supportive relationships in class/school. Stroalj-discipline and responsibility.

A. Self-perception matches other’s view ofitbs,
interpersonal relationships Comments:

B. Confident (justifiably).

C. Can balance responsibilities.

D. Committed to teaching as a profession ambdetrates
willingness to fulfill professional r@snsibilities.

Comments identifying preservice teacher’s strengthand areas for improvement:

Cooperating Teacher’s Signature: Date:
College Supervisor's Signature: Date:
Student Teacher’s Signature: Date:

Student teaching observation form. 3 of 3 pages
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WILLIAM JEWELL COLLEGE

Performance Based Student Teacher Evaluation

Mid-Session Report FinpbRe
Student Teacher Date
School and District Grade/Subject
Cooperating Teacher Colleger@sor

Instructions: For each quality indicator, please tilize the following scale to assess the studentigher’s current
achievement.

ME=Meets Expectations NM=Does Not Meet Expectaihs N=Not Assessed at This Time IP=Is Progsiag

Standard 1: Content
Understands the central concepts, tools of inquinyd structures of the discipline(s) within the &on of a global
society and creates learning experiences that ntad®e aspects of subject matter meaningful foresttsd

Knows the discipline applicable to the certification &(®s. ME NM N P

Presentsthe subject matter accurately and in multiple ways ME NM N IP

Usesstudents’ prior knowledge. ME NM N IP

Engagesstudents in the methods of inquiry used in theigime. ME NM N IP

Createsinterdisciplinary learning. ME NM N IP
Comments:

Standard 2: Learners and Learning
Understands how students learn and develop, andigees learning opportunities that support the itgefual, social,
and personal development of all students.

Applies knowledge of how students learn to develop learnin ME NM N IP
opportunities that are developmeyntbpropriate.
Strengthensprior knowledge with new ideas. ME NM N IP
Encouragesstudent responsibility and engages students irsi@emaking  ME NM N IP
Applies knowledge of theories of learning in planning, lementing, ME NM N P
and assessing student learning.
Comments:

Standard 3: Diverse Learners
Understands how students differ in their approadiodearning and creates instructional approachesttare adapted
to diverse learners.
Identifies prior experience, learning styles, strengths, reaetls ME NM N IP
Designsand implements individualized instruction basedgdar ME NM N IP
experiences, learning styles, strengths, needshighdexpectations
for all students.

Connectsinstruction to students’ prior experience and fgngulture, ME NM N IP

and community.

Knows when and how to access specialized services to shegnts’ needs. ME NM N IP
Comments:

Mid-term & final student teaching evaluation forRage 1 of 4
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Standard 4: Curriculum
Recognizes the importance of long-range plannind aaorriculum development and develops, implemests]
evaluates curriculum based upon student, distanf state performance standards.
Selectsand creates learning experiences that are apptegar ME NM N IP
curriculum goals, relevant to learners, and bageh gprinciples
of effective instruction.
Communicatesobjective and implements activities congruent to EM NM N IP
the objective.
Createslessons and activities that recognize individwegds of diverse ME NM N IP
learners and variations in learning styles andguarénce.
Evaluatesplans relative to long and short-term goals arjdsts them to ME NM N P
meet student needs and to enhance learning.
Comments:

Standard 5: Instruction

Uses a variety of instructional strategies to ermagie students’ development of critical thinkingeolplem solving, and
performance skills.

Selectsalternative teaching strategies, materials, anahiglogy to achieve ME NM N IP

multiple instructional purposes and to meet studeeds.

Adjusts lessons based on time and student response. MEM NN P

Engagesstudents in active learning that promotes the ldgweent of critical ME NM N IP

thinking, problem solving, and performance captégi

Demonstratescreativity/innovation in planning and instruction. ME NM N IP

Considersindividual needs when planning and implementingrirction. ME NM N IP

Designs/implementseffective small group/collaborative learning expeces. ME NM N IP
Comments:

Standard 6: Classroom Management
Uses an understanding of individual and group nadibn and behavior to create a learning environmeémat
encourages positive social interaction, active eyegaent in learning, and self-motivation.

Knows motivation theories and behavior management stiegesmnd ME NM N P

techniques.

Managestime, space, transitions, and activities effedyive ME NM N IP

Engagesstudents in decision-making. ME NM N IP

Makes behavioral expectations and consequences exptiditansistently

applies those expectations and consequences. MEM N IP

Maintains a professional relationship with students---dertrass warmth, ME NM N IP

offers encouragement and constructive criticism.

Knowledgeable about and adheres to school policies. ME NM N IP

Fostersstudent personal responsibility. ME NM N IP
Comments:

Mid-term & final student teaching evaluation forRage 2 of 4



Standard 7: Communication
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Models effective verbal, non-verbal, and media camioation techniques to foster active inquiry, abtbration, and

appropriate interaction in the classroom.
Models effective verbal/non-verbal communication skills.
Demonstratessensitivity to cultural, gender, intellectual, guitysical
ability differences in classroom communication andesponses to
students’ communications.
Supports and expands learner expression in speaking, wrilistgning,
and other media.
Usesa variety of media communication tools.
Providesclear, concise and complete directions.
Communicatesclearly/appropriately with students, parents, eolieagues.
Comments:

Standard 8: Assessment

Understands and uses formal and informal assessstiiegies to evaluate and ensure the continuotediéctual,

social, and physical development of the learner.
Employs a variety of formal and informal assessment temqpies
(e.g., observation, portfolios of student work cteer-made tests,
performance tasks, projects, student self-asse$sp@erthentic
assessments, and standardized tests) to enhanogoaitdr her or
his knowledge of learning, to evaluate student prsg and performances,
and to modify instructional approaches and learsingtegies.
Usesassessment strategies to involve learners iressssment activities, to
help them become aware of their learning behay&irengths, needs and
progress, and to encourage them to set personisl fgodearning.
Evaluatesthe effect of class activities on both individuabahe class as a
whole, collecting information through observatidrcassroom interactions,
guestioning, and analysis of student work.
Maintains useful records of student work and performanceiscan
communicate student progress knowledgeably andns#ply, based on
appropriate indicators, to student, parents, ahdratolleagues.
Comments:

Standard 9: Reflection

ME NM N P
ME NM N IP
ME NM N IP
ME NM N IP
ME NM N IP
ME NM N P
ME NM N IP
ME NM N P
ME NM N IP
ME NM N IP

Is a reflective practitioner who continually assesshe effects of choices and actions on othehnss réflective
practitioner actively seeks out opportunities tegrprofessionally and utilizes the assessment asfgégsional growth

to generate more learning for more students.
Appliesa variety of self-assessment and problem-soliradegies for
reflecting on practice, their influences on studegtowth and learning,
and the complex interactions between them.
Usesresources available for professional development.
Practicesprofessional ethical standards
Actively examinesown practice and systematically analyzes inforomato
modify instruction and improve teaching performance

Comments:

Standard 10: Professionalism
Participatesin collegial activities designed to make the entichool a
productive learning environment.
Talks with and listens to student, is sensitive and rasjpe to signs of
distress, and seeks appropriate help as needetl/eostudents’ problems.
Seeksopportunities to develop relationships with thegoés and guardians
of students, and seeks to develop cooperative grahiips in support of

student learning and well-being.
Mid-term & final student teaching evaluation forRage 3 of 4
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Identifies and uses the appropriate school personnel and ooityn ME NM N
IP
resources to help students reach their full paaénti
Practicesprofessional, ethical standards of behavior amdedaor.

Is flexible in approach to teaching and does nbildkfrustration. ME NM N IP

Takes initiative to assume professional responsilities inside &

outside of classroom. ME NM N IP

Reacts appropriately, efficiently and effectivelyto unexpected events

in classroom/school. ME NM N P

Seeks, accepts and utilizesonstructive feedback. ME NM N IP
Comments:

Standard 11: Technology in Teaching and Learning
Understands the theory and application of technglimgeducational settings and has adequate techyicddb skills to
create meaningful learning opportunities for alidéents.

Demonstratesan understanding of technology operations and guiace ME NM N IP
Plansand designs effective learning environments aneéeapces supported ME NM N IP
by informational and instructional technology.

Implements curriculum plans that include methods and straefyie ME NM N IP
applying informational and instructional technoldgymaximize student

learning.

Applies technology to facilitate a variety of effective assment and ME NM N P

evaluation strategies.
Usestechnology to enhance student and personal pradtyciind
professional practice. ME NM N IP
Demonstratesan understanding of the social, ethical, legal, launthan issues ME NM N IP
surrounding the use of technology in PK-12 schaals applies that
understanding in practice.

Comments:

Standard 12: Self-Awareness/Teacher Attributes
Knows own strengths/weaknesses and working on ewglapment. Values development and rewarded bgrstu
growth. Mutually supportive relationships in cl&gshool. Strong self-discipline and responsihility

Self-perceptionmatches other’s view of abilities, interpersondtienships ME NM N P
Confident (Justifiably) ME NM N IP
Can balanceresponsibilities ME NM N IP
Committed to teaching as a profession and demonstrates grikiss to ME NM N IP
fulfill professional responsibilities.

Comments:

Please add relevant comments that pertain to tlierpgance of the student teacher.

Would you recommend the student teacher for a tegqiosition? Yes No

Mid-term & final student teaching evaluation forRage 4 of 4
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Teacher Education Program
2006-2007

Applications Due

Applications Reviewed

October 16, 2006
Monday

November 6, 2006
Monday

January 15, 2007
Monday

January 29, 2007
Monday

March 19, 2007

March 26, 2007

Monday Monday

May 7, 2007 May 21, 2007
Monday Monday

July 30, 2007 August 13, 2007
Monday Monday

Applications submitted on other dates will be rexad on the

closest review date. Notification of admissionl\we sent
within (1) week of review.



C-BASE Test

(College BASE Test)

2006-2007

Test Dates

Deadline to Register

September 19, 2006
(Tuesday, 2-6 p.m., White Science 107)

September 7, 2006

December 2, 2006
(Saturday, 8 a.m.—Noon, White Science 107)

November 14, 2006

January 23, 2007

(Tuesday, 2-6 p.m., White Science 107%*)

January 11, 2007

March 24, 2007

(Saturday, 8 a.m.—Noon, White Science 107)

March 8, 2007

June 12, 2007

(Tuesday, 2-6 p.m., White Science 107)

May 24, 2007

102

The C-BASE must be taken, and each sub-section pass prior to being admitted into teacher

education. The test is usually taken during the fst semester of the sophomore year.
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